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Draft English Matrix 

 
 Level 1 Level 2 Level 3 

 1.1 
Show understanding of specified 
aspect(s) of studied written texts  
 
4 credits   External 

 2.1
Analyse specified aspect(s) of studied 
written texts 
 
4 credits   External 

 3.1 
Respond critically to specified aspect(s) of 
studied written texts   
 
4 credits    External 

ASSESSING MAKING 
MEANING: GENRE 
STUDIES 

 1.2 
Show understanding of specified 
aspect(s) of studied visual / oral texts 
 
4 credits   External 

 2.2
Analyse specified aspect(s) of studied 
visual / oral texts  
 
4 credits   External 

3.2 
Respond critically to specified aspect(s) of 
studied visual / oral texts 
 
4 credits   External 

ASSESSING MAKING 
MEANING: CLOSE 
READING WRITTEN 
TEXTS 

 1.3
Show understanding of unfamiliar 
written texts through close reading 
  
4 credits   External 

 2.3
Analyse unfamiliar written texts 
through close reading  
 
4 credits   External 

 3.3 
Respond critically to unfamiliar written texts 
through close reading  
 
4 credits    External 

 1.4
Produce creative writing  
 
3 credits   Internal 
 1.5
Produce formal writing 
 
3 credits   Internal 

 2.4
 
Produce a selection of crafted writing 
 
 
6 credits   Internal 

 3.4 
 
Produce a selection of crafted and coherent 
writing  
 
6 credits    Internal 
 

ASSESSING 
CREATING 
MEANING: 
WRITING, 
SPEAKING, 
PRESENTING 
 

 1.6 
Construct and deliver an oral 
presentation  
 
3 credits   Internal 

 2.5
Construct and deliver a crafted oral 
presentation  
 
3 credits   Internal  

 3.5 
Construct and deliver a crafted and coherent 
oral presentation  
 
3 credits    Internal 
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 1.7 
Create a visual and verbal text  
 
3 credits   Internal 

 2.6
Create a crafted visual and verbal text  
 
3 credits   Internal 

 3.6 
Create a crafted and coherent visual and 
verbal text  
3 credits    Internal 

ASSESSING MAKING 
MEANING: MAKING 
CONNECTIONS 
ACROSS TEXTS 

 1.8 
Explain significant connections across 
a range of texts  
 
4 credits   Internal 

2.7
Analyse significant connections across 
a range of texts 
 
4 credits   Internal 

3.7 
Respond critically to significant connections 
across a range of texts  
 
4 credits              Internal 

ASSESSING MAKING 
MEANING: 
INFORMATION 
LITERACY 

 1.9 
Use information literacy skills to 
present understandings  
 
4 credits   Internal 

 2.8
Demonstrate information literacy 
skills to present developed conclusions 
 
4 credits    Internal 

 3.8 
Integrate information literacy skills to present 
informed conclusions  
 
4 credits    Internal 

ASSESSING MAKING 
MEANING: 
PERSONAL 
READING   

1.10
Read texts independently and present 
personal responses  
 
4 credits                                  Internal 

2.9
Read texts independently and present 
developed personal responses 
 
4 credits                                  Internal 

 

ASSESSING MAKING 
MEANING: CLOSE 
READING VISUAL / 
ORAL TEXTS 

1.11
Show understanding of visual/oral 
text(s) through close reading  
 
3 credits                                  Internal 

2.10
Analyse visual/oral text(s) through 
close reading  
 
3 credits                                  Internal 

 3.9 
Respond critically to visual/oral text(s) 
through close reading  
 
3 credits                                              Internal 
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Achievement Standard 
 

Subject Reference English 1.1 

Title  Show understanding of specified aspect(s) of studied written text(s), 
with supporting evidence 

Level 1 Credits 4 Assessment External 

Subfield  English 

Domain English 

Status   Status date  

Planned review date  Date version published   

 
 
This achievement standard involves a previous reading and study of at least one written 
text and writing a response that shows understanding of specified aspect(s) of that text. 
 
Achievement Criteria 
 

Achievement Achievement with Merit Achievement with 
Excellence 

!  Show understanding of 
specified aspect(s) of 
studied written text(s), with 
supporting evidence. 

!  Show convincing 
understanding of specified 
aspect(s) of studied written 
text(s), with supporting 
evidence. 

!  Show perceptive 
understanding of specified 
aspect(s) of studied written 
text(s), with supporting 
evidence. 

 
Explanatory Notes 
 
1 This standard is derived from the Level 6 Making Meaning strand [reading] and the 

Creating Meaning strand [writing] and related achievement objectives in the English 
Learning Area of The New Zealand Curriculum, Learning Media, Ministry of 
Education, 2007.  Text[s] chosen for study should be at Curriculum Level 6 and/or 
have characteristics that enable students to show the expected level of 
understanding.  

 
2 Specified aspects may include purposes and audiences, ideas, language features, 

and structures. 
 
3 Studied written text(s) may include New Zealand and world texts. 
 
4 Show understanding includes explaining specified aspects of the text(s) and offering 

supporting evidence. 
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5 Show convincing understanding includes making relevant and reasoned explanations 

of specified aspects and offering supporting evidence. 
 
6 Show perceptive understanding includes making relevant, sophisticated and 

insightful explanations of specified aspects and integrating supporting evidence. 
 
7 Supporting evidence refers to specific and relevant details. 
 
8 For assessment, the student will choose from one of the following text types: 

!  novel 
!  non-fiction  
!  non Shakespearean drama script 
!  Shakespearean drama script [NB: no prescribed plays] 
!  short story 
!  poetry / song lyric 
!  print media . 

 
 Reference can be made to one or more text for any written text type. 
  
 Questions specific to each text type should be set. 
 
 
Quality Assurance 
 
1 Providers and Industry Training Organisations must be accredited by NZQA before 

they can register credits from assessment against achievement standards. 
 
2 Accredited providers and Industry Training Organisations assessing against 

achievement standards must engage with the moderation system that applies to 
those achievement standards. 

 
Accreditation and Moderation Action Plan (AMAP) reference 0226 
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Achievement Standard 
 

Subject Reference English 1.2 

Title  Show understanding of specified aspect(s) of studied visual or oral 
text(s), with supporting evidence 

Level 1 Credits 4 Assessment External 

Subfield  English 

Domain English 

Status   Status date  

Planned review date  Date version published   

 
 
This achievement standard involves a previous reading and study of at least one visual or 
oral text and writing a response that shows understanding of specified aspect(s) of that 
text. 
 
Achievement Criteria 
 

Achievement Achievement with Merit Achievement with 
Excellence 

!  Show understanding of 
specified aspect(s) of 
studied visual or oral 
text(s), with supporting 
evidence. 

!  Show convincing 
understanding of specified 
aspect(s) of studied visual 
or oral text(s), with 
supporting evidence. 

!  Show perceptive 
understanding of specified 
aspect(s) of studied visual 
or oral text(s), with 
supporting evidence. 

 
Explanatory Notes 
 
1 This standard is derived from the Level 6 Making Meaning strand [viewing, listening] 

and the Creating Meaning strand [writing] and related achievement objectives in the 
English Learning Area of The New Zealand Curriculum, Learning Media, Ministry of 
Education, 2007. Text[s] chosen for study should be at Curriculum Level 6 and/or 
have characteristics that enable students to show the expected level of 
understanding. 

 
2 Specified aspect(s) may include purposes and audiences, ideas, language features, 

and structures. 
 
3 Studied visual or oral text(s)may include New Zealand and world texts. 
 
4 Show understanding includes explaining specified aspects of the text(s) and offering 

supporting evidence. 
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5 Show convincing understanding includes making relevant and reasoned explanations 

of specified aspects and offering supporting evidence. 
 
6 Show perceptive understanding includes making relevant, sophisticated and 

insightful explanations of specified aspects and integrating supporting evidence. 
 
7 Supporting evidence refers to specific and relevant details. 
 
8 For assessment, the student will choose from one of the following text types: 

!  film 
!  television production 
!  drama production 
!  radio production 
!  multi-media text 
!  graphic novel. 
 
Reference can be made to one or more text for any visual or oral text type. 
 
Questions specific to each text type should be set. 
 

 
Quality Assurance 
 
1 Providers and Industry Training Organisations must be accredited by NZQA before 

they can register credits from assessment against achievement standards. 
 
2 Accredited providers and Industry Training Organisations assessing against 

achievement standards must engage with the moderation system that applies to 
those achievement standards. 

 
Accreditation and Moderation Action Plan (AMAP) reference 0226 

 
 



Number  Version   Page 1 of 2

 

Achievement Standard 
 

Subject Reference English 1.3 

Title  Show understanding of unfamiliar written texts through close 
reading, with supporting evidence 

Level 1 Credits 4 Assessment External 

Subfield  English 

Domain English 

Status   Status date  

Planned review date  Date version published   

 
 
This achievement standard requires close reading a range of short written texts or extracts 
from longer texts that have not been previously studied, then responding to questions that 
may require understanding of purposes and audiences, ideas, language features, and/or 
structures. 
 
Achievement Criteria 
 

Achievement Achievement with Merit Achievement with 
Excellence 

!  Show an understanding of 
unfamiliar written texts 
through close reading, with 
supporting evidence. 

!  Show a convincing 
understanding of 
unfamiliar written texts 
through close reading, with 
supporting evidence. 

!  Show a perceptive 
understanding of 
unfamiliar written texts 
through close reading, with 
supporting evidence. 

 
Explanatory Notes 
 
1 This standard is derived from the the Level 6 Making Meaning [reading] and the 

Creating Meaning strand [writing] and related achievement objectives in the English 
Learning Area of The New Zealand Curriculum, Learning Media, Ministry of 
Education, 2007. 

 
2 Close reading involves a detailed exploration, examination and deconstruction of 

significant aspects of texts. 
 
3 Show an understanding of written texts through close reading may include explaining 

significant aspects of texts [purposes and audiences, ideas, language features, and 
structures] in terms of meanings and effects created, and offering supporting 
evidence. 
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4 Show a convincing understanding includes making relevant and reasoned 

explanations of specified aspects and offering supporting evidence. 
 
5 Show a perceptive understanding includes making relevant, sophisticated and 

insightful explanations of specified aspects and offering supporting evidence. 
 
6 Supporting evidence refers to specific and relevant details. 
 
 
Quality Assurance 
 
1 Providers and Industry Training Organisations must be accredited by NZQA before 

they can register credits from assessment against achievement standards. 
 
2 Accredited providers and Industry Training Organisations assessing against 

achievement standards must engage with the moderation system that applies to 
those achievement standards. 

 
Accreditation and Moderation Action Plan (AMAP) reference 0226 
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Achievement Standard 
 

Subject Reference English 1.4 

Title  Produce creative writing 

Level 1 Credits 3 Assessment Internal 

Subfield  English 

Domain English 

Status   Status date  

Planned review date  Date version published   

 
 
This achievement standard requires drafting, re-working and presenting creative writing 
that expresses imaginative and creative ideas. 
 
 
Achievement Criteria 
 

Achievement Achievement with Merit Achievement with 
Excellence 

!  Develop and structure 
ideas in creative writing.  

!  Develop and structure 
ideas convincingly in 
creative writing. 

!  Develop and structure 
ideas effectively in creative 
writing. 

!  Use language features 
appropriate to audience 
and purpose in creative 
writing. 

!  Use language features 
appropriate to audience 
and purpose with control in 
creative writing. 

!  Use language features 
appropriate to audience 
and purpose with control to 
command attention in 
creative writing. 

 
Explanatory Notes 
 
1 This standard is derived from the Level 6 Creating Meaning strand [writing] and 

related achievement objectives in the English Learning Area of The New Zealand 
Curriculum, Learning Media, Ministry of Education, 2007. 

 
2 Creative writing text types at this level include descriptions, narratives, poems, 

personal accounts, scripts, or other appropriate creative writing text types. 
 
3 Ideas may include thoughts, feelings, experiences or sensory qualities. 
 
4 Develop and structure ideas means to build on a single idea by adding detail, linking 

that idea to other ideas and details appropriate to the selected text type. 
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5 Convincingly means that the overall effect of the ideas and structure could be seen 

as relevant and credible. 
 
6 Effectively means that the overall effect of the ideas and structure could also be seen 

as persuasive or innovative. 
 
7 Use language features means vocabulary selection, syntax, stylistic features and 

written text conventions [including spelling, punctuation, grammar] are appropriate to 
audience and purpose for a selected text type. It also means using written text 
conventions without intrusive errors. The writing is expected to be free of significant 
error patterns. 

 
8 With control means that: 

!  language features are selected and linked to the intended purpose and audience 
!  text conventions are used accurately so that the writing contains only minor errors. 

 
9 Command attention means: 

!  the inventive use of language features, vocabulary selection, distinctive personal 
voice, dimensions or viewpoints 

!  text conventions are used accurately so that the writing contains only minor errors. 
 

10 Close reference should be made to the Conditions of Assessment Guidelines 
published for this standard. 

 
 
Quality Assurance 
 
1 Providers and Industry Training Organisations must be accredited by NZQA before 

they can register credits from assessment against achievement standards. 
 
2 Accredited providers and Industry Training Organisations assessing against 

achievement standards must engage with the moderation system that applies to 
those achievement standards. 

 
Accreditation and Moderation Action Plan (AMAP) reference 0226 
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Achievement Standard 
 
Subject Reference English 1.5 

Title  Produce formal writing 

Level 1 Credits 3 Assessment Internal 

Subfield  English 

Domain English 

Status   Status date  

Planned review date  Date version published   

 
 
This achievement standard requires drafting, re-working and presenting formal writing that 
expresses ideas, information and/or opinions. 
 
Achievement Criteria 
 

Achievement Achievement with Merit Achievement with 
Excellence 

!  Develop and structure 
ideas in formal writing.  

!  Develop and structure 
ideas convincingly in 
formal writing. 

!  Develop and structure 
ideas effectively in formal 
writing. 

!  Use language features 
appropriate to audience 
and purpose in formal 
writing. 

!  Use language features 
appropriate to audience 
and purpose with control in 
formal writing. 

!  Use language features 
appropriate to audience 
and purpose with control to 
command attention in 
formal writing. 

 
Explanatory Notes 
 
1 This standard is derived from the Level 6 Creating Meaning strand [writing] and 

related achievement objectives in the English Learning Area of The New Zealand 
Curriculum, Learning Media, Ministry of Education, 2007. 

 
2 Formal writing text types at this level include reports, commentaries, text reviews, 

articles, expository essays and other appropriate formal writing text types. 
 
3 Ideas include facts or information, and can include opinions, observations and 

argument. 
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4 Develop and structure ideas means to build on a single idea by adding details or 

examples, linking that idea to other ideas and details, and working towards a 
coherent planned whole. 

 
5 Convincingly means that the overall effect of the ideas and structure could be seen 

as relevant and credible. 
 
6 Effectively means that the overall effect of the ideas and structure could also be seen 

as persuasive or innovative. 
 
7 Use language features means vocabulary selection, syntax, stylistic features and 

written text conventions [including spelling, punctuation, grammar] are appropriate to 
audience and purpose for a selected text type. It also means using written text 
conventions without intrusive errors. The writing is expected to be free of significant 
error patterns. 

 
8 With control means that: 

!  language features are selected and linked to the intended purpose and audience 
!  text conventions are used accurately so that the writing contains only minor 

errors. 
 

9 Command attention means: 
!  the inventive use of language features, vocabulary selection, distinctive personal 

voice, dimensions or viewpoints 
!  text conventions are used accurately so that the writing contains only minor 

errors. 
 
10 Close reference should be made to the Conditions of Assessment Guidelines 

published for this standard. 
 
 
Quality Assurance 
 
1 Providers and Industry Training Organisations must be accredited by NZQA before 

they can register credits from assessment against achievement standards. 
 
2 Accredited providers and Industry Training Organisations assessing against 

achievement standards must engage with the moderation system that applies to 
those achievement standards. 

 
Accreditation and Moderation Action Plan (AMAP) reference 0226 
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Achievement Standard 
 

Subject Reference English 1.6 

Title Construct and deliver an oral presentation 

Level 1 Credits 3 Assessment Internal 

Subfield English 

Domain  

Status  Status date  

Planned review date  Date version published  

 
 
This achievement standard requires constructing, preparing and delivering an oral 
presentation that communicates ideas, information or opinions and uses oral language 
techniques appropriate to audience and purpose. 
 
Achievement Criteria 
 

Achievement Achievement with Merit Achievement with 
Excellence 

!  Develop and structure 
ideas in an oral 
presentation. 

!  Develop and structure 
ideas convincingly in an 
oral presentation. 

!  Develop and structure 
ideas effectively in an oral 
presentation. 

!  Use language features 
appropriate to audience 
and purpose. 

!  Use language features 
appropriate to audience 
and purpose with control. 

!  Use language features 
appropriate to audience 
and purpose with control to 
command attention. 

 
Explanatory Notes 
 
1 This standard is derived from the Level 6 Creating Meaning strand [speaking] and 

related achievement objectives in the English Learning Area of The New Zealand 
Curriculum, Learning Media, Ministry of Education, 2007. 

 
2 Oral presentations at this level include speeches, seminars, oral histories, debates, 

dramatic presentations such as role-plays or performances, and other appropriate 
oral text types. The presentation is primarily spoken and can include other 
appropriate presentation techniques. 

 
3 Ideas may be based on information and can include opinions, recounted experiences 

or events, observations, arguments, thoughts or feelings.  
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4 Develop and structure ideas means to build on a single idea by adding details or 

examples, linking that idea to other ideas and details, and working towards a 
coherent planned whole. 

 
5 Convincingly means that the overall effect of the ideas and structure could be seen 

as relevant and credible. 
 
6 Effectively means that the overall effect of the ideas and structure could also be seen 

as persuasive or innovative. 
 
7 Language features include the use of: 

!  verbal language techniques 
!  body language [including stance, gesture, facial expression] 
!  voice [including tone, volume, pace, stress] 
!  props, costume, and demonstration materials or items. 

 
8 Audience means a number of people such as a class or a group of peers. 
 
9 Purpose could be to entertain, persuade, instruct or inform. 
 
10 Use language features with control means that language features and presentation 

techniques are selected and linked to the intended purpose and audience. 
 
11 Command attention could be demonstrated through a confident and sustained 

presentation. 
 
12 The student will prepare and deliver his/her own presentation.  
 
13 Although other languages may also be included in the presentation as appropriate 

(eg as an introduction or greeting), the performance must be mainly in English. 
 
14 Close reference should be made to the Conditions of Assessment Guidelines 

published for this standard. 
 
 
Quality Assurance 
 
1 Providers and Industry Training Organisations must be accredited by NZQA before 

they can register credits from assessment against achievement standards. 
 
2 Accredited providers and Industry Training Organisations assessing against 

achievement standards must engage with the moderation system that applies to 
those achievement standards. 

 
Accreditation and Moderation Action Plan (AMAP) reference 0226 
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Achievement Standard 
 

Subject Reference English 1.7 

Title  Create a visual and verbal text  

Level 1 Credits 3 Assessment Internal 

Subfield  English 

Domain English  

Status   Status date  

Planned review date  Date version published   

 
 
This achievement standard requires developing and presenting a visual and verbal text 
that communicates ideas, information or opinions and uses visual language techniques 
appropriate to audience and purpose. 
 
Achievement Criteria 
 

Achievement Achievement with Merit Achievement with 
Excellence 

!  Develop and structure 
ideas in a visual and 
verbal text.  

 

!  Develop and structure 
ideas convincingly in a 
visual and verbal text. 

!  Develop and structure 
ideas effectively in a visual 
and verbal text. 

!  Use language features 
appropriate to purpose and 
audience in a visual and 
verbal text. 

!  Use language features 
appropriate to purpose and 
audience with control in a 
visual and verbal text. 

!  Use language features 
appropriate to purpose and 
audience with control to 
command attention in a 
visual and verbal text. 

 
Explanatory Notes 
 
1 This standard is derived from the Level 6 Creating Meaning strand [presenting] and 

related achievement objectives in the English Learning Area of The New Zealand 
Curriculum, Learning Media, Ministry of Education, 2007. 

 
2 The text is primarily visual and must include at least one other mode [written and/or 

oral]. 
 
3 Visual and verbal text types at this level may include posters, graphic texts, visual 

displays, web pages, videos and other appropriate visual text types.  
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4 Ideas may be based on information and can include opinions, recounted experiences 

or events, observations, arguments, thoughts or feelings.  
 
5 Develop and structure ideas means to build on a single idea by adding details or 

examples, linking that idea to other ideas and details, and working towards a 
coherent planned whole. 

 
6 Convincingly means that the overall effect of the ideas and structure could be seen 

as relevant and credible. 
 
7 Effectively means that the overall effect of the ideas and structure could also be seen 

as persuasive or innovative. 
 
8 Language features include the use of visual and verbal [written and/or oral] language 

techniques appropriate to the visual text [eg: a digital essay that combines voice, 
image and written text for effect]. 

 
9 Use language features with control means that techniques are deliberately selected 

and linked to the intended purpose. 
 
10 Commands attention could be demonstrated through creating a striking or innovative 

visual text. 
 
11 Close reference should be made to the Conditions of Assessment Guidelines 

published for this standard. 
 
 
Quality Assurance 
 
1 Providers and Industry Training Organisations must be accredited by NZQA before 

they can register credits from assessment against achievement standards. 
 
2 Accredited providers and Industry Training Organisations assessing against 

achievement standards must engage with the moderation system that applies to 
those achievement standards. 

 
Accreditation and Moderation Action Plan (AMAP) reference 0226 
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Achievement Standard 
 

Subject Reference English 1.8 

Title  Explain significant connections across texts, with evidence from 
each text. 

Level 1 Credits 4 Assessment Internal 

Subfield  English 

Domain  

Status   Status date  

Planned review date  Date version published   

 
 
This achievement standard involves explaining significant connections across a range of 
texts. 
 
Achievement Criteria 
 

Achievement Achievement with Merit Achievement with 
Excellence 

!  Explain significant 
connections across texts, 
with evidence from each 
text. 

!  Convincingly explain 
significant connections 
across texts, with evidence 
from each text. 

!  Perceptively explain 
significant connections 
across texts, with evidence 
from each text. 

 
Explanatory Notes 
 
1 This standard is derived from the Level 6 Making Meaning strand [listening, reading, 

viewing] and the Creating Meaning strand [speaking, writing, viewing] and related 
achievement objectives in the English Learning Area of The New Zealand 
Curriculum, Learning Media, Ministry of Education, 2007. Texts chosen should be at 
Curriculum Level 6 and/or have characteristics that enable students to meet the 
expected level of explanation. 

 
2 At least four written, oral and/or visual texts should be included.  At least one text 

must be student selected. 
 
3 Explaining significant connections across texts could focus on recognising and 

considering links between texts in terms of: 
!  knowledge, experience and ideas  
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!  purposes and audiences 
!  language features  
!  structures. 

 
4 Connections other than thematic ones could be explained. 
 
5 Convincingly explain means presenting relevant and reasoned understandings of 

significant connections. 
 
6 Perceptively explain means presenting relevant and insightful understandings of 

significant connections. 
 
7 Each text discussed must be supported by evidence which includes reference to 

specific and relevant details. 
 
8 Explanations about connections can be presented in appropriate oral, written and/ or 

visual forms. 
 
9 Close reference should be made to the Conditions of Assessment Guidelines 

published for this standard. 
 
 
Quality Assurance 
 
1 Providers and Industry Training Organisations must be accredited by NZQA before 

they can register credits from assessment against achievement standards. 
 
2 Accredited providers and Industry Training Organisations assessing against 

achievement standards must engage with the moderation system that applies to 
those achievement standards. 

 
Accreditation and Moderation Action Plan (AMAP) reference 0226 
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"   New Zealand Qualifications Authority 2009 

Achievement Standard 
 

Subject Reference English 1.9 

Title  Use information literacy skills to present conclusions 

Level 1 Credits 4 Assessment Internal 

Subfield  English 

Domain English 

Status   Status date  

Planned review date  Date version published   

 
 
This achievement standard involves using a range of appropriate information literacy skills 
to gather and process information then create and present relevant conclusions. 
 
Achievement Criteria 
 

Achievement Achievement with Merit Achievement with 
Excellence 

!  Use information literacy 
skills to present 
conclusions.  

!  Use information literacy 
skills to present convincing 
conclusions. 

!  Use information literacy 
skills to present perceptive 
conclusions. 

 
Explanatory Notes 
 
1 This standard is derived from the Level 6 Making Meaning strand [listening, reading, 

viewing] and the Creating Meaning strand [speaking, writing, viewing] and related 
achievement objectives in the English Learning Area of The New Zealand 
Curriculum, Learning Media, Ministry of Education, 2007.  

 
2 The use of information literacy skills and presentation of understandings should be 

undertaken within the context of the English curriculum. 
 
3 Use information literacy skills requires completing a systematic exploration into a 

valid area for inquiry in which the student: 
!  frames the enquiry within authentic relevant contexts based on identified 

information needs 
!  integrates sources of information with prior knowledge to seek and locate relevant 

information which cover at least two ideas or viewpoints 
!  selects and uses appropriate enquiry methods and processing strategies  
!  evaluates the reliability and usefulness of selected information. 

 
4 Information should be selected from written, oral and/or visual texts. Texts should be 
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"   New Zealand Qualifications Authority 2009 

student selected. 
 
5 To present conclusions requires creating ideas and knowledge new to the student 

based on information gathered. 
 
6 Convincing conclusions means that ideas and knowledge are also relevant and 

reasoned. 
 
7 Perceptive conclusions means that ideas and knowledge are also insightful.  
 
8 Conclusions can be presented in appropriate oral, written and/ or visual forms. 
 
9 Close reference should be made to the Conditions of Assessment Guidelines 

published for this standard. 
 
 
Quality Assurance 
 
1 Providers and Industry Training Organisations must be accredited by NZQA before 

they can register credits from assessment against achievement standards. 
 
2 Accredited providers and Industry Training Organisations assessing against 

achievement standards must engage with the moderation system that applies to 
those achievement standards. 

 
Accreditation and Moderation Action Plan (AMAP) reference 0226 
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Achievement Standard 
 
Subject Reference English 1.10 

Title  Read texts independently and present personal responses, 
supported by evidence 

Level 1 Credits 4 Assessment Internal 

Subfield  English 

Domain English 

Status   Status date  

Planned review date  Date version published   

 
 
This achievement standard involves reading texts independently and presenting personal 
responses to reading. 
 
Achievement Criteria 
 

Achievement Achievement with Merit Achievement with 
Excellence 

!  Read texts independently 
and present personal 
responses, supported by 
evidence. 

!  Read texts independently 
and present convincing 
personal responses, 
supported by evidence. 

!  Read texts independently 
and present perceptive 
personal responses, 
supported by evidence. 

 
Explanatory Notes 
 
1 This standard is derived from the Level 6 Making Meaning strand [listening, reading, 

viewing] and the Creating Meaning strand [speaking, writing, viewing] and related 
achievement objectives in the English Learning Area of The New Zealand 
Curriculum, Learning Media, Ministry of Education, 2007. Texts chosen should be at 
Curriculum Level 6 and/or have characteristics that enable students to meet the 
expected level of response. 

 
2 At least six texts must be included. At least four written texts must be included, two of 

which must be extended texts. The remaining two texts could be visual, oral or 
written texts. 

 
3 Texts includes New Zealand and world texts. 
 
4 All written texts must be selected and read independently by the student. Students 

should extend their experience of reading by including diverse forms, genres, and 
perspectives, including New Zealand and world literature.  
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5 Personal responses can be presented in written and/or oral forms. 
 
6 Present personal responses[s] means demonstrating personal understandings of, 

engagement with and/or viewpoints on a text. It may also include responding to links 
between: 
!  !"#!$%&'$(")*+$(,-.$%($/"0(1&%)$-1&!"#!($%&'$/0210$3&14)"'5"$
!  !"#!$%&'$410)'+$(,-.$%($-1&&"-!21&($42!.$3&14)"'5"+$"#/"02"&-"+$2'"%($%&'$

26%52&%!21&$*016$(1-2%)+$-,)!,0%)+$)2!"0%07+$/1)2!2-%)$10$.2(!102-%)$-1&!"#!(8$
 
7 Convincing personal responses means that understandings / viewpoints presented 

are relevant and reasoned. 
 
8 Perceptive personal responses means that understandings / viewpoints presented 

are also insightful. 
 
9 Evidence includes reference to specific and relevant details. 
 
10 Close reference should be made to the Conditions of Assessment Guidelines 

published for this standard. 
 
 
Quality Assurance 
 
1 Providers and Industry Training Organisations must be accredited by NZQA before 

they can register credits from assessment against achievement standards. 
 
2 Accredited providers and Industry Training Organisations assessing against 

achievement standards must engage with the moderation system that applies to 
those achievement standards. 

 
Accreditation and Moderation Action Plan (AMAP) reference 0226 
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Achievement Standard 
 

Subject Reference English 1.11 

Title  Show understanding of visual and/or oral text[s], through close 
reading, with supporting evidence. 

Level 1 Credits 3 Assessment Internal 

Subfield  English 

Domain English 

Status   Status date  

Planned review date  Date version published   

 
 
This achievement standard involves showing understanding of visual and / or oral text[s] 
through close reading. 
 
Achievement Criteria 
 

Achievement Achievement with Merit Achievement with 
Excellence 

!  Show understanding of 
visual and/ or oral text[s], 
through close reading, with 
supporting evidence. 

!  Show convincing 
understanding of visual 
and/ or oral text[s], through 
close reading, with 
supporting evidence. 

!  Show perceptive 
understanding of visual 
and/ or oral text[s], through 
close reading, with 
supporting evidence. 

 
Explanatory Notes 
 
1 This standard is derived from the the Level 6 Making Meaning [listening, viewing] and 

the Creating Meaning strand [speaking, writing, presenting] and related achievement 
objectives in the English Learning Area of The New Zealand Curriculum, Learning 
Media, Ministry of Education, 2007. Texts chosen should be at Curriculum Level 6 
and/or have characteristics that enable students to meet the expected level of 
explanation. 

 
2 Text[s] for close reading could be complete visual and/ or oral text[s], or extract[s] 

from larger text[s]. Text[s] selected for close reading should not have not been 
previously specifically studied in terms of the meanings and effects of their ideas and 
text conventions. 

 
3 Close reading responses can be presented in appropriate oral and/ or written forms. 

 
4 Close reading involves a detailed exploration of significant text aspects. 
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5 At least four text aspects must be included. Text aspects may include:  

!  significant ideas such as notable or major themes, attitudes, beliefs, experiences, 
feelings, insights, meanings, opinions, thoughts, and understandings within the 
text 

!  significant text conventions such as notable or major visual and oral language 
features within the text, such as purposes and audiences, language features and 
structures. 

 
6 Show understanding of visual and/ oral texts through close reading may include 

making explanations of significant aspects of texts [purposes and audiences, ideas, 
language features, and/ or structures] in terms of meanings and effects created. 

 
7 Convincing understanding means making relevant and reasoned explanations. 
 
8 Perceptive understanding means making relevant, sophisticated and insightful 

explanations.  
 
9 Convincing and perceptive understandings may include making links between: 

!  ideas and text conventions 
!  text and self, such as personal contexts and prior knowledge 
!  text and world, such as connections with knowledge, experience, ideas and 

imagination from social, cultural, literary, political or historical contexts. 

 
10 Using supporting evidence means reference is made to at least one specific and 

relevant detail for each text aspect discussed. 
 
11 The following text types [either as complete texts or as extracts] may be included: 

!  film 
!  television production 
!  drama production 
!  multi-media text 
!  graphic novel 
!  radio production 
!  speech 
!  lyrics 

 
12 Different explanations must be given for each text aspect, each supported by 

different details. 

 
13 Close reference should be made to the Conditions of Assessment Guidelines 

published for this standard. 
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Quality Assurance 
 
1 Providers and Industry Training Organisations must be accredited by NZQA before 

they can register credits from assessment against achievement standards. 
 
2 Accredited providers and Industry Training Organisations assessing against 

achievement standards must engage with the moderation system that applies to 
those achievement standards. 

 
Accreditation and Moderation Action Plan (AMAP) reference 0226 

 
 



Conditions of Assessment Guidelines  
AS 1.11 Show understanding of visual / oral text[s[ through close reading 
AS 2.10 Analyse visual / oral text[s[ through close reading 
AS 3.10 Respond critically to visual / oral text[s[ through close reading 
 
 
Assessment Opportunities 
The focus of this standard is on exploring ideas and text conventions in visual and/or oral texts. Students should be 
given a number of opportunities to develop some depth in their close readings of significant aspects of text[s] before 
assessment. 
 
The expectation is that students will closely read one or more visual and/or oral texts and respond to at least four 
significant text aspects in some depth. To support the development of convincing and/or perceptive close readings, 
teachers are encouraged to scaffold questions that lead to these kinds of response. Responses may be presented in 
appropriate written or oral forms. It is not expected that written responses be in essay form.   
 
Preparation for this standard might also contribute to students’ preparation for external assessment in studied oral or 
visual texts [ASs 1.2, 2.2, 3.2], or integrate with studies into connections across texts [ASs 1.8, 2.7, 3.7]. Wherever 
such integration between different parts of the programme occurs, teachers must ensure that the work presented for 
assessment is developed sufficiently in order to meet the criteria for the other standard. In all such cases teachers 
should refer closely to the relevant standard including the Explanatory Notes and the Conditions of Assessment 
Guidelines. 
 
 
Good assessment practice  
The skills required for close reading of ideas and text conventions should be developed and practised in class through 
close reading a range of oral/visual texts. Modelling and scaffolded practice can be used to develop the skills of 
explaining ideas and the identification, use and effects of text conventions prior to assessment. The skill of close 
reading should be an integral part of English programmes.  
 
 
Assessment tasks 

.  
!  It is possible for evidence to be assembled from one or more  visual/oral texts. Teachers could offer students 

a range of texts for close reading from which they could select. If appropriate, close reading responses could 
be drawn from at least one oral text, or one visual text, or a combination of visual and oral texts.  

!  Teachers can identify the text conventions for consideration but students must independently closely read 
meanings and effects. 

!  The achievement criteria are not questions in themselves and teachers should unpack these for students. 
!  Choice of oral/visual text[s] is open so that teachers can select texts that best suit their class and chosen 

areas of study. 
!  Texts used for assessment may be whole texts or extracts from larger texts. While students may have studied 

similar texts or the larger text from which an extract has been taken, the specific assessed aspects of the 
particular text or extract must not have been previously studied. 

!  Students should ensure that aspects discussed are significant within the text and therefore can be supported 
by relevant and specific supporting details. 

 
 
Authenticity of student work  



Students should complete all work in class to ensure authenticity. This is a standard where students need to complete 
all assessed work individually. The texts used for assessment tasks cannot have been studied, and teachers cannot 
provide students with notes on that specific text or extract from a text, or lead students through the answers orally. 
Any exemplars used must not relate to specific questions being assessed. 
 
Sufficiency 
Students will closely read one or more visual and/or oral texts and respond with evidence to at least four significant 
text aspects. 
 
Evidence towards achievement can be collected from authentic assessment opportunities during the year’s 
programme. At the time of final assessment, the teacher will consider all evidence and award a grade that best 
reflects the student’s achievement. In the situation where there are varying grades, a student’s final grade should be a 
reflection of what he/she is capable of as evidenced through close reading assessment tasks collected over the year.  
 
 
 
 



 
Conditions of Assessment Guidelines  
AS 1.9 Use information literacy skills and present conclusions 
AS 2.8 Use information literacy skills and present developed conclusions 
AS 3.8 Use information literacy skills and present informed conclusions 
 
 
Assessment opportunities 
Good assessment practice that supports students as they develop and apply information 
literacy skills includes providing a variety of opportunities to identify information needs, to 
locate, evaluate and select information and then to use information to create new 
understandings and knowledge.  
 
This work could be integrated with many parts of an English programme. Valid and suitable 
topics for enquiry, where information literacy skills could be applied, could develop from 
questions or issues arising in the contexts of personal independent reading, writing, class 
discussion, working on studied texts or discussing connections between texts. Wherever such 
integration between different parts of the programme occurs, teachers must ensure that the 
work presented for assessment is developed sufficiently in order to meet the criteria for the 
other standard. In all such cases teachers should refer closely to the relevant standard 
including the Explanatory Notes and the Conditions of Assessment Guidelines. 
 
 
Good assessment practice 
This standard requires the active building of information literacy skills throughout a yearÕs 
programme: 

!  integrating sources of information and prior knowledge 
!  selecting and using appropriate processing strategies 
!  evaluating the validity, credibility and usefulness of information.  

 
These skills should be fostered before students are assessed against this standard.  
 
Students should select topics which are broad in nature and justifiable in terms of their value 
and relevance to focus student enquiries. Topics should have real world relevance and be 
chosen individually to encourage independent enquiry and build engagement so students take 
ownership of the enquiry process. 
 
Students should use appropriate texts, methods and tools, including information and 
communication technologies, to seek, access and evaluate information for its significance and 
value. They should develop openness to new ideas and diverse perspectives during this 
process. Students should be willing to reflect on the information they find and, if necessary, 
reframe questions to guide further enquiry.  
 
When expressing their conclusions, students should focus on transforming the information they 
have collected into understandings which are new to them and can be supported by the 
information collected. Their conclusions should include evaluations of source material. Their 
understandings may show various viewpoints and perspectives and establish conclusions. 
 



Information and understandings may be presented in written, visual or oral forms, or in a 
combination of modes that allows students to work within their area of strength using 
information and communication technologies as appropriate.  
 
StudentsÕ information literacy presentations may be re-worked for assessment against other 
standards such as writing, oral presentation and visual product standards. Teachers should 
refer to relevant guidelines in this case. 
 
 
Authenticity of student work 
Preparation for assessment against this standard is likely to require a combination of class and 
homework time. Students can collect information in and out of class time. Teachers will need 
an overview of the process, including careful checkpoint procedures, to ensure authenticity of 
student work. The studentÕs final product should be primarily produced in class time to ensure 
authenticity.  
 
Constructive feedback that supports studentsÕ information literacy skill building will be 
significant throughout the process to scaffold students towards independence. Care should be 
taken that students lead the process of their individual inquiry, seeking support from the 
teacher as appropriate.. It is also essential that students express new understandings 
independently. Teachers should make sure that the extent of their input does not compromise 
assessment validity; in other words, the understandings expressed in final products must be 
the studentsÕ, not the teacherÕs. 
 
 



Conditions of Assessment Guidelines   

AS 1.6 Construct and deliver an oral presentation 

AS 2.5 Construct and deliver a crafted oral presentation 

AS 3.5 Construct and deliver a crafted and coherent oral presentation 

 

 

Assessment opportunities 

Good assessment practice in speaking includes providing a variety of opportunities for students 
to develop, rehearse and deliver a number of different types of presentations as part of a broad 
oral language programme.  

Oral presentation tasks can be integrated with other parts of the English programme, such as 
seminars developed to present connections across texts [ASs 1.8, 2.7, 3.7] or orally based 
performances used in collaborative text production activities [ASs 1.12, 2.11, 3.11]. Wherever 
such integration between different parts of the programme occurs, teachers must ensure that 
the work presented for assessment is developed sufficiently in order to meet the criteria for the 
other standard. In all such cases teachers should refer closely to the relevant standard 
including the Explanatory Notes and the Conditions of Assessment Guidelines. 

 
 
Presentation contexts could include any of the following: 

!  seminar 
!  original or adapted dramatic monologue 
!  research presentation 
!  extended welcome to a guest 
!  class speech 
!  debate 
!  meeting/hui 
!  oral book review/film review 
!  oral history presentation 
!  oral report 
!  oral storytelling 
!  other socially/culturally appropriate oral presentation opportunity. 

 

Good assessment practice 

Teachers may guide students through the planning and preparation process and ensure that 
students are provided with a number of opportunities for constructive feedback. Teachers might 
demonstrate how the techniques used in exemplars can be applied to the studentsÕ own 
presentations.  

The intention of this standard is that the oral presentation is primarily spoken and can include 
appropriate presentation techniques and supporting materials. Although other languages can 
be included in the presentation as appropriate (eg as an introduction or greeting), the 
presentation must be mainly in English. .   



Teachers will find the timing recommendations in TKI assessment tasks or exemplars helpful in 
guiding students on the appropriate length of presentations. Before and during studentsÕ 
preparation of their presentations, close reference should be made to the exemplars of oral 
presentations. 

During preparation and rehearsal work, equal attention should be paid to the development of 
ideas and presentation techniques. Ideas expressed and presentation techniques used should 
be appropriate to Level 6 [AS 1.6], Level 7 [AS 2.5], or Level 8 [AS 3.5], curriculum 
achievement objectives. Presentation techniques should be taught explicitly so that students 
are clear that simply reading out a presentation is not appropriate or effective. 

In any group presentation, each student must be able to provide sufficient evidence for the 
assessment of their contribution.Teachers should make a visual record of oral work to support 
their judgements and to inform their internal assessment processes. 

 

Authenticity of student work 
Students must prepare and deliver their own presentations.   Planning and preparation of oral 
presentation should take place, in part, under teacher supervision to ensure authenticity.  
 

 

 

 
 

 



Conditions of Assessment Guidelines  
AS 1.10 Read texts independently and present personal responses 
AS 2.9 Read texts independently and present developed personal responses 
 
Assessment opportunities 
 
The intent of these standards is to encourage students to undertake independent reading for 
enjoyment and personal fulfilment. The focus for the personal reading standards is the 
studentsÕ response to their own reading. Students should read at and beyond the appropriate 
curriculum level. 
 
Good assessment practice in reading independently and responding to the reading includes 
integrating frequent opportunities for the independent reading of written, oral and visual texts 
within the programme and encouraging reading outside the classroom.  
 
Evidence presented for assessment must include responses to six independently selected texts 
(refer to text selection guidelines below). Responses must be supported by specific and 
relevant details. 
 
Independent reading can be integrated with many other parts of the English programme, 
including reading completed as part of the writing programme [ASs 1.4, 1.5, 2.4], connections 
across texts  [ASs 1.8, 2.7] or information literacy [ASs 1.9, 2.8]. 
 
Student responses to reading could be assessed against other standards such as writing and 
oral presentation standards. Wherever such integration between different parts of the 
programme occurs, teachers must ensure that the work presented for assessment is developed 
sufficiently in order to meet the criteria for the other standard. If the work is to be developed for 
assessment against writing or oral presentation standards, in all cases teachers should refer 
closely to the relevant standard including the Explanatory Notes and the Conditions of 
Assessment Guidelines. 
 
Text selection 

!  All written texts must be selected by the student; therefore, prescribed texts must not 
be included in the selection. 

!  At least four texts must be written (two of these must be extended texts, such as novel, 
non fiction, full length play); two can be written and/or visual and/or oral texts. 

 
Text selection: Curriculum level 
It is important that written, visual and oral texts selected should be appropriate to the curriculum 
level assessed (level 6: AS 1.10, level 7: AS 2.9). Judgements on the suitability of the level of 
text selection should be made holistically across the range of the six texts chosen. 
 
Teachers, in guiding students in their text selections, should be aware of the expectations 
associated with the curriculum level in terms of the appropriateness of the texts selected. In 
determining whether each text selected is at curriculum level 6 [1.10], level 7 [2.9], the following 
aspects must be considered: 

o Decisions on text selection should be primarily based on text style. Style should be 
developed and relatively complex in language and/or narrative perspective. 



o Themes/issues: Texts appropriate for Level 1 include those with adolescent, young 
adult or adult themes. Texts appropriate for Level 2 include those with young adult or 
adult themes. 

o Readership: the text is primarily intended for an adolescent [Level 1], young adult or 
adult audience 

 
Responses 

!  Responses can be presented in written or oral forms. 
!  Students could respond to two or more aspects of the text and then support each 

response with one specific relevant detail. Details can include quotations or specific 
descriptions but must be relevant and directly linked to the response. 

!  Technical or stylistic accuracy of written responses is not being assessed, nor is the 
production quality of oral responses. However, the quality of the response should be 
such that the meaning conveyed by the response in showing understanding is clear. 

 
 
Good assessment practice  
The independent reading programme should include class and group discussion about a wide 
range of reading material. Students should have opportunities to read independently and to talk 
with others about their reading. Reading strategies and appropriate ways of creating written or 
oral responses should be modelled for the students early and reinforced during the programme. 
 
Evidence towards this standard should be gathered throughout the programme. Evidence could 
be gathered over a longer period, as appropriate to the particular programme offered. Use of 
checkpoints can ensure steady progress, enable encouragement, support and monitoring as 
well as contribute to authenticity. 
 
Responses should be regularly submitted for assessment as the programme progresses rather 
than in one submission. Evidence can be retained by the teacher as it is completed. 
 
 
Authenticity 
Close monitoring of reading during the classroom programme is needed to ensure authenticity. 
Students should regularly bring to class texts they are planning to read so that teachers can 
discuss selections. Teachers should build in opportunities to discuss studentsÕ readings with 
them a number of times during the programme. Use of checkpoints can ensure steady 
progress, enable encouragement, support and monitoring as well as contribute to authenticity. 
Each response should be presented as soon as it is completed. Teachers should not accept 
several responses presented together where texts have not been seen or discussed 
beforehand. 
 
If visual and/or oral texts are included, these texts can be read as part of the in-class 
programme by the whole class, or outside of class time. 
 
It is recommended that the first responses are completed in class time. This process should not 
be seen as a timed assessment but rather as a chance for the teacher to become familiar with 
studentsÕ authentic response styles.  
 
 
Sufficiency 



To gain achievement, at least four responses must be at least at achievement.  To gain 
achievement with merit, or achievement with excellence, at least four responses must be at 
merit [or excellence]. Responses must be submitted for all six texts. 
 
 
 



 
Conditions of Assessment Guidelines  
AS 1.8 Explain significant connections across a range of texts 
AS 2.7 Analyse significant connections across a range of texts 
AS 3.7 Respond critically to significant connections across a range of texts 
 
 
Assessment opportunities 
This standard asks students to read, watch and listen to at least four texts, then present the 
various aspects that link or connect the texts in a written, visual and/or oral form. Good 
assessment practice that supports students as they learn to make connections includes 
building into the English programme a variety of opportunities to identify, discuss and explain, 
analyse, or respond critically  to significant connections between texts. Students must be given 
opportunities to include text[s] that they have independently selected. 
 
Text selection:  
!  Texts can be selected from one or several text types. Texts chosen should be appropriate 

to Level 6 [AS 1.8], Level 7 [AS 2.7], or Level 8 [AS 3.7] curriculum achievement 
objectives, or have characteristics that enable students to meet the expected level of 
discussion. A text below the appropriate curriculum level 6 could sometimes be included in 
order to develop a broad and interesting range of texts relevant to the focus of the study. 

!  Students must read at least four texts, at least one of which must be selected by the 
student. They should explain, analyse or critically  respond to how all four texts are linked 
through significant connecting features, such as purposes, audiences, ideas, language 
features and structures. 

 

Opportunities to explore individual texts should occur throughout the programme. Work towards 
this standard could form an important part of studentsÕ literary studies prior to external 
assessment for studied written texts, or visual or oral texts.  
 
Findings and conclusions can be presented in written, visual and/or oral modes, or using a 
combination of these. The mode in which students present their understandings of connections 
could be assessed against other standards such as writing, oral presentation and visual text 
standards. Wherever such integration between different parts of the programme occurs, 
teachers must ensure that the work presented for assessment is developed sufficiently in order 
to meet the criteria for the other standard. In all such cases, teachers should refer closely to the 
relevant standard including the Explanatory Notes and the Conditions of Assessment 
Guidelines. 
 
 
Good assessment practice 
To succeed in this standard, students need to use skills that should be developed throughout 
the English programme. Guiding students to develop their thinking competencies and to think 
more deeply and critically about texts, will help students develop the independent judgement 
necessary for this standard. Time should be spent considering the links between texts studied 
in class and texts students have selected and read independently.  
 
To engage students in this study, teachers could encourage students to choose texts they 
particularly like. Discussions could centre around areas of interest and relevance to students. 



Students may choose the way they report their understandings in written, visual and/or oral 
modes. The mode of presentation should be carefully chosen to ensure that sufficient depth of 
evidence can be presented to meet the criteria for assessment. 
 
 
 
Authenticity of student work 
Preparation for assessment against this standard is likely to require a combination of class and 
homework time. Students can read texts, collect information and develop ideas for the 
assessed presentation in and out of class time. Teachers will need to schedule checkpoints to 
make sure work completed is the studentÕs own. The presentation should be primarily produced 
in class time to ensure authenticity.  
 
Before assessment begins teachers may guide students through the process of exploring texts, 
reading for meaning and locating relevant information. When students start to prepare notes 
independently on the way their chosen texts are connected, teachers can demonstrate how 
ideas and techniques used in exemplars can be applied to the studentsÕ own work. Where 
student work is to be presented for assessment, constructive feedback should not compromise 
authenticity but can validly include suggestions about areas where further developments are 
needed. Students should have the opportunity to receive feedback, edit, revise and polish their 
work before assessment judgements are made. 
 
Teachers should not provide detailed notes on textual connections or Ôteach to the assessmentÕ 
as they discuss texts in class. It is essential that students make their own connections and 
draw conclusions independently. Teachers should be sure that the extent of their input does 
not compromise assessment validity; in other words, the ideas expressed in final product must 
be the studentsÕ, not the teacherÕs.  
 
 
 
 
 



Assessment Guidelines  
AS 1.7 Create a visual and verbal text 
AS 2.6 Create a crafted visual and verbal text 
AS 3.6 Create a crafted and coherent visual and verbal text 
 
 
Assessment Opportunities 
 
This standard asks students to create a text that utilises the visual mode as well as either 
written or oral language modes. Good assessment practice includes providing more than one 
opportunity for students to demonstrate their skills in combining visual and written and/or oral 
modes in a visual text.  Students should also be given opportunities to pursue their individual 
media interests and to develop and craft texts in a range of media.  
 
Possible assessment contexts include the production of: 

!  Image(s) such as a poster, advertisement, newspaper front page or storyboard 
combining visual and written modes 

!  a digital essay combining visual and written modes 
!  image(s) such as a filmed sequence/scene,  
!  a display combining visual and oral modes 
!  graphic story, combining visual and written modes 
!  a dramatic presentation such as a role play, performance of a poem or scene from a play 

that combines visual and oral modes  
!  pod-cast or online text combining visual, written and oral modes 
!  other multi-media texts combining appropriate visual and written and/or oral modes. 

 
Teachers are reminded that this standard assesses primarily visual text and must include at 
least one other mode [written and/or oral]. For example, a dramatic presentation would 
emphasise visual elements. 
 
Texts created for assessment against this standard could be integrated with other parts of the 
English programme.  For example, creating a visual  and verbal text could form part of a text 
study to measure student understanding of key themes, symbols, or character motivations. 
Wherever such integration between different parts of the programme occurs, teachers must 
ensure that the work presented for assessment is developed sufficiently in order to meet the 
criteria for the other standard. If the work is to be developed for assessment against another 
standard, in all cases teachers should refer closely to the relevant standard including the 
Explanatory Notes and the Conditions of Assessment Guidelines. 
 
 
 
Good assessment practice 
Students should develop the skills required by this standard throughout the teaching and 
learning programme before they are assessed against the standard.  Before they are 
assessed, students should also be able to examine models or exemplars of different forms of 
visual and verbal texts and have explicit teaching that makes the processes and steps followed 
to create the text(s) clear. This approach may involve developing some texts to an early stage, 
then ÔparkingÕ this work to be revisited later. This process lets students reflect on and learn from 
formative experiences. 
 



Teachers might first direct their constructive feedback towards developing studentÕs awareness 
of how ideas are expressed and structured in visual and verbal texts and discussing the ways 
in which these texts have often combined multiple modes of language.  Feedback could also 
include teaching some of the language features associated with particular forms of visual and 
verbal texts, and ensuring students get the chance to practise using these features.  
 
Students should have access to the necessary materials and equipment needed to create their  
texts.  Teachers might differentiate the texts and/or types of visual and verbal texts students 
discuss and analyse and/or create. This approach could help students engage with types of 
visual media of personal relevance and interest to them. Texts intended for assessment should 
be developed from early stages through to their final forms. 
 
 
Authenticity of student work 
Assessment against this standard is likely to require a combination of class and homework time 
in the lead up to the final production stage.  Students can collect information or materials and 
develop ideas for the production in and out of class time.  During the development phase of the 
text, teachers will need careful checkpoint procedures to validate the authenticity of studentsÕ 
ideas. The assessed text itself should be primarily assembled under teacher supervision to 
ensure authenticity.   
 
Teachers may guide students through the production process.  Teachers might demonstrate 
how the techniques used in samples and exemplars can be applied to the studentsÕ own work.  
Where work is to be used for assessment, teacher/peer feedback should not compromise 
authenticity but may include suggestions about areas where further developments are needed.   
As students develop their final texts, teachers may offer appropriate guidance that the text may 
need further work on ideas, structure, language features or on how the visual elements are 
combined with the written and/or oral elements.  Teachers should make sure that the extent of 
their input during the construction of the text does not compromise assessment validity; in other 
words, the text is the studentsÕ, not the teacherÕs. 
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

(


(




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