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Draft English Matrix

Level 1

Level 2

Level 3

ASSESSING MAKING
MEANING: GENRE
STUDIES

11
Show understanding of specified
aspect(s) of studied written texts

4 credits Externa

2.1
Analyse specified aspect(s) of studidg
written texts

4 credits Externa

3.1
dRespond critically to specified aspect(s) of
studied written texts

4 credits Externa

1.2
Show understanding of specified
aspect(s) of studied visual / oral text

4 credits Externa

2.2
Analyse specified aspect(s) of studidg
5 visual / oral texts

4 credits Externa

3.2
dRespond critically to specified aspect(s) of
studied visual / oral texts

4 credits External

ASSESSING MAKING
MEANING: CLOSE
READING WRITTEN
TEXTS

1.3
Show understanding of unfamili
written texts through close reading

2.3
nAnalyse unfamiliar written texts
through close reading

3.3
Respond critically to unfamiliar written text
through close reading

4 credits External 4 credits External 4 credits Externa
ASSESSING 14 2.4 3.4
CREATING Produce creative writing
MEANING: Produce a selection of crafted writing Produce a selection of crafted and coheren
WRITING, 3 credits Internal writing
SPEAKING, 15
PRESENTING Produce formal writing 6 credits Internal | 6 credits Internal

3 credits Internal

1.6 2.5 3.5

Construct and deliver an oral
presentation

3 credits Internal

Construct and deliver a crafted oral
presentation

Construct and deliver a crafted and cohere
oral presentation

3 credits Internal

3 credits Internal
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1.7 2.6 3.6
Create a visual and verbal text Create a crafted visual and verbal texCreate a crafted and coherent visual and
verbal text
3 credits Internal | 3 credits Internal | 3 credits Internal
ASSESSING MAKING 1.8 2.7 3.7

MEANING: MAKING
CONNECTIONS
ACROSS TEXTS

Explain significant connections acro
a range of texts

4 credits Internal

sAnalyse significant connections acrg
a range of texts

4 credits Internal

across a range of texts

4 credits Internal

sRespond critically to significant connection$

ASSESSING MAKING
MEANING:

1.9

2.8

3.8

Use information literacy skills to Demonstrate information literacy Integrate information literacy skills to present
INFORMATION present understandings skills to present developed conclusigngformed conclusions
LITERACY

4 credits Internal | 4 credits Internal | 4 credits Internal
ASSESSING MAKING 1.10 2.9
MEANING: Read texts independently and presenRead texts independently and present
PERSONAL personal responses developed personal responses
READING

4 credits Internal4 credits Internal
ASSESSING MAKING 1.11 2.10 3.9
MEANING: CLOSE Show understanding of visual/oral | Analyse visual/oral text(s) through | Respond critically to visual/oral text(s)
READING VISUAL / | text(s) through close reading close reading through close reading
ORAL TEXTS

3 credits Internal3 credits Internal3 credits Internal

Page 2 of 2



Number Page 1 of 2

Achievement Standard

Subject Reference English 1.1

Title Show understanding of specified aspect(s) of studied written text(s),
with supporting evidence

Level 1 Credits 4 Assessment External

Subfield English

Domain English
Status Status date
Planned review date Date version published

This achievement standard involves a previous reading and study of at least one written
text and writing a response that shows understanding of specified aspect(s) of that text.

Achievement Criteria

Achievement Achievement with Merit Achievement with
Excellence
I Show understanding of I - Show convincing I Show perceptive
specified aspect(s) of understanding of specified understanding of specified
studied written text(s), with aspect(s) of studied written aspect(s) of studied written
supporting evidence. text(s), with supporting text(s), with supporting
evidence. evidence.

Explanatory Notes

1 This standard is derived from the Level 6 Making Meaning strand [reading] and the
Creating Meaning strand [writing] and related achievement objectives in the English
Learning Area of The New Zealand Curriculum, Learning Media, Ministry of
Education, 2007. Text[s] chosen for study should be at Curriculum Level 6 and/or
have characteristics that enable students to show the expected level of
understanding.

2 Specified aspects may include purposes and audiences, ideas, language features,
and structures.

3 Studied written text(s) may include New Zealand and world texts.

4 Show understanding includes explaining specified aspects of the text(s) and offering
supporting evidence.
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Show convincing understanding includes making relevant and reasoned explanations
of specified aspects and offering supporting evidence.

Show perceptive understanding includes making relevant, sophisticated and
insightful explanations of specified aspects and integrating supporting evidence.

Supporting evidence refers to specific and relevant details.

For assessment, the student will choose from one of the following text types:
' novel

I non-fiction

I non Shakespearean drama script

I Shakespearean drama script [NB: no prescribed plays]

I short story

I poetry / song lyric

' print media .

Reference can be made to one or more.text for any written text type.

Questions specific to each text type should be set.

Quiality Assurance

1

Providers and Industry Training Organisations must be accredited by NZQA before
they can register credits from assessment against achievement standards.

Accredited providers and Industry Training Organisations assessing against
achievement standards must engage with the moderation system that applies to
those achievement standards.

Accreditation and Moderation Action Plan (AMAP) reference 0226
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Achievement Standard

Subject Reference English 1.2

Title Show understanding of specified aspect(s) of studied visual or oral
text(s), with supporting evidence

Level 1 Credits 4 Assessment External

Subfield English

Domain English
Status Status date
Planned review date Date version published

This achievement standard involves a previous reading and study of at least one visual or
oral text and writing a response that shows understanding of specified aspect(s) of that
text.

Achievement Criteria

Achievement Achievement with Merit Achievement with
Excellence
I Show understanding of I Show convincing I Show perceptive
specified aspect(s) of understanding of specified understanding of specified
studied visual or oral aspect(s) of studied visual aspect(s) of studied visual
text(s), with supporting or oral text(s), with or oral text(s), with
evidence. supporting evidence. supporting evidence.

Explanatory Notes

1  This standard is derived from the Level 6 Making Meaning strand [viewing, listening]
and the Creating Meaning strand [writing] and related achievement objectives in the
English Learning Area of The New Zealand Curriculum, Learning Media, Ministry of
Education, 2007. Text[s] chosen for study should be at Curriculum Level 6 and/or
have characteristics that enable students to show the expected level of
understanding.

2 Specified aspect(s) may include purposes and audiences, ideas, language features,
and structures.

3 Studied visual or oral text(s)may include New Zealand and world texts.

4  Show understanding includes explaining specified aspects of the text(s) and offering
supporting evidence.
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Show convincing understanding includes making relevant and reasoned explanations
of specified aspects and offering supporting evidence.

Show perceptive understanding includes making relevant, sophisticated and
insightful explanations of specified aspects and integrating supporting evidence.

Supporting evidence refers to specific and relevant details.

For assessment, the student will choose from one of the following text types:
I film

I television production

I drama production

I radio production

' multi-media text

I graphic novel.

Reference can be made to one or more text for any visual or oral text type.

Questions specific to each text type should be set.

Quality Assurance

1

Providers and Industry Training Organisations must be accredited by NZQA before
they can register credits from assessment against achievement standards.

Accredited providers and Industry Training Organisations assessing against
achievement standards must engage with the moderation system that applies to
those achievement standards.

Accreditation and Moderation Action Plan (AMAP) reference 0226
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Achievement Standard
Subject Reference English 1.3
Title Show understanding of unfamiliar written texts through close
reading, with supporting evidence
Level 1 Credits 4 Assessment External

Subfield English
Domain English
Status

Planned review date

Status date

Date version published

This achievement standard requires close reading a range of short written texts or extracts
from longer texts that have not been previously studied, then responding to questions that
may require understanding of purposes and audiences, ideas, language features, and/or

structures.

Achievement Criteria

Achievement

Achievement with Merit

Achievement with
Excellence

I Show an understanding of
unfamiliar written texts
through close reading, with
supporting evidence.

I Show a convincing
understanding of
unfamiliar written texts
through close reading, with
supporting evidence.

I Show a perceptive
understanding of
unfamiliar written texts
through close reading, with
supporting evidence.

Explanatory Notes

1 This standard is derived from the the Level 6 Making Meaning [reading] and the
Creating Meaning strand [writing] and related achievement objectives in the English
Learning Area of The New Zealand Curriculum, Learning Media, Ministry of

Education, 2007.

2 Close reading involves a detailed exploration, examination and deconstruction of
significant aspects of texts.

3 Show an understanding of written texts through close reading may include explaining
significant aspects of texts [purposes and audiences, ideas, language features, and
structures] in terms of meanings and effects created, and offering supporting

evidence.
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Show a convincing understanding includes making relevant and reasoned
explanations of specified aspects and offering supporting evidence.

Show a perceptive understanding includes making relevant, sophisticated and
insightful explanations of specified aspects and offering supporting evidence.

Supporting evidence refers to specific and relevant details.

Quiality Assurance

1

Providers and Industry Training Organisations must be accredited by NZQA before
they can register credits from assessment against achievement standards.

Accredited providers and Industry Training Organisations assessing against
achievement standards must engage with the-moderation system that applies to
those achievement standards.

Accreditation and Moderation Action Plan (AMAP) reference 0226
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Version

Achievement Standard

Subject Reference English 1.4

Title Produce creative writing

Level 1 Credits 3

Subfield English

Domain English

Status Status date

Planned review date

Assessment

Page 1 of 2

Internal

Date version published

This achievement standard requires drafting, re-working and presenting creative writing
that expresses imaginative and creative ideas.

Achievement Criteria

Achievement

Achievement with Merit

Achievement with
Excellence

I Develop and structure

ideas in creative writing.

| - Develop and structure
ideas convincingly in
creative writing.

I Develop and structure
ideas effectively in creative
writing.

I Uselanguage features
appropriate to audience
and purpose in creative
writing.

I Use language features
appropriate to audience

and purpose with control in

creative writing.

I Use language features
appropriate to audience
and purpose with control to
command attention in
creative writing.

Explanatory Notes

1  This standard is derived from the Level 6 Creating Meaning strand [writing] and
related achievement objectives in the English Learning Area of The New Zealand

Curriculum, Learning Media, Ministry of Education, 2007.

2  Creative writing text types at this level include descriptions, narratives, poems,
personal accounts, scripts, or other appropriate creative writing text types.

3 Ideas may include thoughts, feelings, experiences or sensory qualities.

4 Develop and structure ideas means to build on a single idea by adding detail, linking
that idea to other ideas and details appropriate to the selected text type.
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5 Convincingly means that the overall effect of the ideas and structure could be seen
as relevant and credible.

6 Effectively means that the overall effect of the ideas and structure could also be seen
as persuasive or innovative.

7 Use language features means vocabulary selection, syntax, stylistic features and
written text conventions [including spelling, punctuation, grammar] are appropriate to
audience and purpose for a selected text type. It also means using written text
conventions without intrusive errors. The writing is expected to be free of significant
error patterns.

8 With control means that:
I language features are selected and linked to the intended purpose and audience
I text conventions are used accurately so that the writing contains only minor errors.

9 Command attention means:
I the inventive use of language features, vocabulary selection, distinctive personal
voice, dimensions or viewpoints
I text conventions are used accurately so that the writing contains only minor errors.

10 Close reference should be made to the Conditions of Assessment Guidelines
published for this standard.

Quality Assurance

1 Providers andndustry Training Organisations must be accredited by NZQA before
they can register credits from assessment against achievement standards.

2  Accredited providers and Industry Training Organisations assessing against
achievement standards must engage with the moderation system that applies to
those achievement standards.

Accreditation and Moderation Action Plan (AMAP) reference 0226



Number

Subject Reference

Title

Level 1
Subfield English
Domain English
Status

Planned review date

Credits

Version

Achievement Standard

English 1.5
Produce formal writing

3 Assessment

Status date

Page 1 of 2

Internal

Date version published

This achievement standard requires drafting, re-working and presenting formal writing that
expresses ideas, information and/or opinions.

Achievement Criteria

Achievement

Achievement with Merit

Achievement with
Excellence

! Develop and structure
ideas in formal‘writing.

1" Develop and structure
ideas convincingly in
formal writing.

I Develop and structure
ideas effectively in formal
writing.

I Use language features
appropriate to audience
and purpose in formal
writing.

I Use language features
appropriate to audience
and purpose with control in
formal writing.

I Use language features
appropriate to audience
and purpose with control to
command attention in
formal writing.

Explanatory Notes

1 This standard is derived from the Level 6 Creating Meaning strand [writing] and
related achievement objectives in the English Learning Area of The New Zealand

Curriculum, Learning Media, Ministry of Education, 2007.

2 Formal writing text types at this level include reports, commentaries, text reviews,
articles, expository essays and other appropriate formal writing text types.

3 Ideas include facts or information, and can include opinions, observations and

argument.
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Develop and structure ideas means to build on a single idea by adding details or
examples, linking that idea to other ideas and details, and working towards a
coherent planned whole.

Convincingly means that the overall effect of the ideas and structure could be seen
as relevant and credible.

Effectively means that the overall effect of the ideas and structure could also be seen
as persuasive or innovative.

Use language features means vocabulary selection, syntax; stylistic features and
written text conventions [including spelling, punctuation, grammar] are appropriate to
audience and purpose for a selected text type. It also.means using written text
conventions without intrusive errors. The writing is expected to be free of significant
error patterns.

With control means that:
I language features are selected andlinked to the intended purpose and audience
I text conventions are used accurately so that the writing contains only minor
errors.

Command attention means:
I the inventive use of language features, vocabulary selection, distinctive personal
voice, dimensions or viewpoints
I text conventions are used accurately so that the writing contains only minor
errors.

Close reference should be made to the Conditions of Assessment Guidelines
published for this standard.

Quality Assurance

1

Providers and Industry Training Organisations must be accredited by NZQA before
they can register credits from assessment against achievement standards.

Accredited providers and Industry Training Organisations assessing against
achievement standards must engage with the moderation system that applies to
those achievement standards.

Accreditation and Moderation Action Plan (AMAP) reference 0226
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Achievement Standard

Subject Reference English 1.6

Title Construct and deliver an oral presentation

Level 1 Credits 3 Assessment Internal

Subfield  English

Domain

Status Status date

Planned review date

Date version published

This achievement standard requires constructing, preparing and delivering an oral
presentation that communicates ideas, information or.opinions and uses oral language
techniques appropriate to audience and purpose.

Achievement Criteria

Achievement

Achievement with Merit

Achievement with
Excellence

I Develop and structure
ideas in an oral
presentation.

| - Develop and structure
ideas convincingly in an
oral presentation.

I Develop and structure
ideas effectively in an oral
presentation.

I Uselanguage features
appropriate to audience
and purpose.

I Use language features
appropriate to audience
and purpose with control.

I Use language features
appropriate to audience
and purpose with control to
command attention.

Explanatory Notes

1  This standardis derived from the Level 6 Creating Meaning strand [speaking] and
related achievement objectives in the English Learning Area of The New Zealand

Curriculum, Learning Media, Ministry of Education, 2007.

2 Oral presentations at this level include speeches, seminars, oral histories, debates,
dramatic presentations such as role-plays or performances, and other appropriate
oral text types. The presentation is primarily spoken and can include other
appropriate presentation techniques.

3 Ideas may be based on information and can include opinions, recounted experiences

or events, observations, arguments, thoughts or feelings.
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4 Develop and structure ideas means to build on a single idea by adding details or
examples, linking that idea to other ideas and details, and working towards a
coherent planned whole.

5 Convincingly means that the overall effect of the ideas and structure could be seen
as relevant and credible.

6 Effectively means that the overall effect of the ideas and structure could also be seen
as persuasive or innovative.

7 Language features include the use of:
I verbal language techniques
I body language [including stance, gesture, facial expression]
I voice [including tone, volume, pace, stress]
I props, costume, and demonstration materials-or items.

8  Audience means a number of people such.as a class or a group of peers.
9 Purpose could be to entertain, persuade, instruct or inform.

10 Use language features with control means that language features and presentation
techniques are selected and linked to the intended purpose and audience.

11 Command attention could be demonstrated through a confident and sustained
presentation.

12 The student will prepare and deliver his/her own presentation.

13 Although other languages may also be included in the presentation as appropriate
(eg as an introduction or greeting), the performance must be mainly in English.

14 Close reference should be made to the Conditions of Assessment Guidelines
published for this standard.

Quality Assurance

1 Providers and Industry Training Organisations must be accredited by NZQA before
they can register credits from assessment against achievement standards.

2  Accredited providers and Industry Training Organisations assessing against
achievement standards must engage with the moderation system that applies to
those achievement standards.

Accreditation and Moderation Action Plan (AMAP) reference 0226



Number

Subject Reference

Title

Level 1 Credits
Subfield English

Domain English

Status

Planned review date

Version

Achievement Standard

English 1.7
Create a visual and verbal text

3 Assessment

Status date

Page 1 of 2

Internal

Date version published

This achievement standard requires developing and presenting a visual and verbal text
that communicates ideas, information or opinions and uses visual language techniques
appropriate to audience and purpose.

Achievement Criteria

Achievement

Achievement with Merit

Achievement with
Excellence

I Develop and structure
ideas in a visual and
verbal text.

| - Develop and structure
ideas convincingly in a
visual and verbal text.

I Develop and structure
ideas effectively in a visual
and verbal text.

I Use language features
appropriate to purpose and
audience in a visual and
verbal text.

I Use language features
appropriate to purpose and
audience with control in a
visual and verbal text.

I Use language features
appropriate to purpose and
audience with control to
command attention in a
visual and verbal text.

Explanatory Notes

1  This standard is derived from the Level 6 Creating Meaning strand [presenting] and
related achievement objectives in the English Learning Area of The New Zealand

Curriculum, Learning Media, Ministry of Education, 2007.

2  The textis primarily visual and must include at least one other mode [written and/or

oral].

3 Visual and verbal text types at this level may include posters, graphic texts, visual
displays, web pages, videos and other appropriate visual text types.
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10

11

Ideas may be based on information and can include opinions, recounted experiences
or events, observations, arguments, thoughts or feelings.

Develop and structure ideas means to build on a single idea by adding details or
examples, linking that idea to other ideas and details, and working towards a
coherent planned whole.

Convincingly means that the overall effect of the ideas and structure could be seen
as relevant and credible.

Effectively means that the overall effect of the ideas and structure could also be seen
as persuasive or innovative.

Language features include the use of visual and verbal [written and/or oral] language
techniques appropriate to the visual text [eg: a digital essay that combines voice,
image and written text for effect].

Use language features with control means that techniques are deliberately selected
and linked to the intended purpose.

Commands attention could be demonstrated through creating a striking or innovative
visual text.

Close reference should be made to the Conditions of Assessment Guidelines
published for this standard.

Quiality Assurance

1

Providers and Industry Training-Organisations must be accredited by NZQA before
they can register credits from assessment against achievement standards.

Accredited providers and Industry Training Organisations assessing against
achievement standards must engage with the moderation system that applies to
those achievement standards.

Accreditation and Moderation Action Plan (AMAP) reference 0226



Number

Subject Reference

Title
each text.
Level 1 Credits 4 Assessment
Subfield English
Domain
Status Status date

Planned review date

Version

Achievement Standard

English 1.8

Page 1 of 2

Explain significant connections across texts, with evidence from

Internal

Date version published

This achievement standard involves explaining significant connections across a range of

texts.

Achievement Criteria

Achievement

Achievement with Merit

Achievement with
Excellence

I Explain significant
connections across texts,
with evidence from each
text.

I~ Convincingly explain
significant connections
across texts, with evidence
from each text.

I Perceptively explain
significant connections
across texts, with evidence
from each text.

Explanatory Notes

1  This standard is derived from the Level 6 Making Meaning strand [listening, reading,
viewing] and the Creating Meaning strand [speaking, writing, viewing] and related
achievement objectives in the English Learning Area of The New Zealand
Curriculum, Learning Media, Ministry of Education, 2007. Texts chosen should be at
Curriculum Level 6 and/or have characteristics that enable students to meet the
expected level of explanation.

2 At least four written, oral and/or visual texts should be included. At least one text

must be student selected.

3 Explaining significant connections across texts could focus on recognising and
considering links between texts in terms of:
I knowledge, experience and ideas
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I purposes and audiences
I language features
I structures.

Connections other than thematic ones could be explained.

Convincingly explain means presenting relevant and reasoned understandings of
significant connections.

Perceptively explain means presenting relevant and insightful understandings of
significant connections.

Each text discussed must be supported by evidence which includes reference to
specific and relevant details.

Explanations about connections can be presented in appropriate oral, written and/ or
visual forms.

Close reference should be made to the Conditions of Assessment Guidelines
published for this standard.

Quality Assurance

1

Providers and Industry Training Organisations must be accredited by NZQA before
they can register credits from assessment against achievement standards.

Accredited providers and Industry Training Organisations assessing against
achievement standards must engage with the moderation system that applies to
those achievement standards.

Accreditation and Moderation Action Plan (AMAP) reference 0226
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Achievement Standard

Subject Reference English 1.9

Title Use information literacy skills to present conclusions

Level 1 Credits 4 Assessment Internal

Subfield English

Domain English

Status Status date

Planned review date

Date version published

This achievement standard involves using a range of appropriate information literacy skills
to gather and process information then create and present relevant conclusions.

Achievement Criteria

Achievement

Achievement with Merit

Achievement with
Excellence

I Use information literacy
skills to present
conclusions.

I' Use information literacy
skills to present convincing
conclusions.

I Use information literacy
skills to present perceptive
conclusions.

Explanatory Notes

1  This standard is derived from the Level 6 Making Meaning strand [listening, reading,
viewing] and the Creating Meaning strand [speaking, writing, viewing] and related
achievement objectives in the English Learning Area of The New Zealand

Curriculum, Learning Media, Ministry of Education, 2007.

2 The use of information literacy skills and presentation of understandings should be

undertaken within the context of the English curriculum.

3 Use information literacy skills requires completing a systematic exploration into a
valid area for inquiry in which the student:
I frames the enquiry within authentic relevant contexts based on identified

information needs

I integrates sources of information with prior knowledge to seek and locate relevant

information which cover at least two ideas or viewpoints

I selects and uses appropriate enquiry methods and processing strategies
I evaluates the reliability and usefulness of selected information.

Information should be selected from written, oral and/or visual texts. Texts should be

New Zealand Qualifications Authority 2009
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student selected.

To present conclusions requires creating ideas and knowledge new to the student
based on information gathered.

Convincing conclusions means that ideas and knowledge are also relevant and
reasoned.

Perceptive conclusions means that ideas and knowledge are also insightful.
Conclusions can be presented in appropriate oral, written and/ or visual forms.

Close reference should be made to the Conditions of Assessment Guidelines
published for this standard.

Quality Assurance

1

Providers and Industry Training Organisations must be accredited by NZQA before
they can register credits from assessment against achievement standards.

Accredited providers and Industry Training Organisations assessing against
achievement standards must engage with the moderation system that applies to
those achievement standards.

Accreditation and Moderation Action Plan (AMAP) reference 0226

New Zealand Qualifications Authority 2009
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Achievement Standard

Subject Reference English 1.10

Title Read texts independently and present personal responses,
supported by evidence

Level 1 Credits 4 Assessment Internal

Subfield English

Domain English
Status Status date
Planned review date Date version published

This achievement standard involves reading texts independently and presenting personal
responses to reading.

Achievement Criteria

Achievement Achievement with Merit Achievement with
Excellence
I Read texts independently | !/ Read texts independently |! Read texts independently
and present personal and present convincing and present perceptive
responses, supported by personal responses, personal responses,
evidence. supported by evidence. supported by evidence.

Explanatory Notes

1 This standard is derived from the Level 6 Making Meaning strand [listening, reading,
viewing] and the Creating Meaning strand [speaking, writing, viewing] and related
achievement objectives in the English Learning Area of The New Zealand
Curriculum, Learning Media, Ministry of Education, 2007. Texts chosen should be at
Curriculum Level 6 and/or have characteristics that enable students to meet the
expected level of response.

2 At least six texts must be included. At least four written texts must be included, two of
which must be extended texts. The remaining two texts could be visual, oral or
written texts.

3  Texts includes New Zealand and world texts.
4  All written texts must be selected and read independently by the student. Students

should extend their experience of reading by including diverse forms, genres, and
perspectives, including New Zealand and world literature.
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10

Personal responses can be presented in written and/or oral forms.

Present personal responses[s] means demonstrating personal understandings of,

engagement with and/or viewpoints on a text. It may also include responding to links

between:

I IMHIS%& (") *+3(,-. $%($/'0(1&%)$-1&!"#!($%&'$/0210$3&14)5"$

P I"#1$%&'$410) +3(,-. $%($-1&&"-121&4R!. $3&14) "5 "+$"#/"02" &-"+$2" % ($%&'$
26%528&%!21&$*016$(1-2%)+%$-,)!,0%)HHAYRBD0)$10$.2(1102-%)$-1&!"#!(8%

Convincing personal responses means that understandings / viewpoints presented
are relevant and reasoned.

Perceptive personal responses means that understandings / viewpoints presented
are also insightful.

Evidence includes reference to specific and relevant details.

Close reference should be made to the Conditions of Assessment Guidelines
published for this standard.

Quality Assurance

1

Providers and Industry Training Organisations must be accredited by NZQA before
they can register credits from assessment against achievement standards.

Accredited providers and Industry Training Organisations assessing against
achievement standards must engage with the moderation system that applies to
those achievement standards.

Accreditation and Moderation Action Plan (AMAP) reference 0226
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Achievement Standard

Subject Reference English 1.11

Title Show understanding of visual and/or oral text[s], through close
reading, with supporting evidence.

Level 1 Credits 3 Assessment Internal

Subfield English

Domain English

Status Status date

Planned review date

Date version published

This achievement standard involves showing understanding of visual and / or oral text[s]

through close reading.

Achievement Criteria

Achievement

Achievement with Merit

Achievement with
Excellence

I Show understanding of
visual and/ or oral text[s],
through close reading, with
supporting evidence.

I~ Show convincing
understanding of visual
and/ or oral text[s], through
close reading, with
supporting evidence.

I Show perceptive
understanding of visual
and/ or oral text[s], through
close reading, with
supporting evidence.

Explanatory Notes

1 This standard is derived from the the Level 6 Making Meaning [listening, viewing] and
the Creating Meaning strand [speaking, writing, presenting] and related achievement
objectives in the English Learning Area of The New Zealand Curriculum, Learning
Media, Ministry of Education, 2007. Texts chosen should be at Curriculum Level 6
and/or have characteristics that enable students to meet the expected level of

explanation.

2 Text[s] for close reading could be complete visual and/ or oral text[s], or extract[s]
from larger text[s]. Text[s] selected for close reading should not have not been
previously specifically studied in terms of the meanings and effects of their ideas and

text conventions.

3 Close reading responses can be presented in appropriate oral and/ or written forms.

4 Close reading involves a detailed exploration of significant text aspects.
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5 At least four text aspects must be included. Text aspects may include:

I significant ideas such as notable or major themes, attitudes, beliefs, experiences,
feelings, insights, meanings, opinions, thoughts, and understandings within the
text

I significant text conventions such as notable or major visual and oral language
features within the text, such as purposes and audiences, language features and
structures.

6 Show understanding of visual and/ oral texts through close reading may include
making explanations of significant aspects of texts [purposes and audiences, ideas,
language features, and/ or structures] in terms of meanings and effects created.

7 Convincing understanding means making relevant. and reasoned explanations.

8  Perceptive understanding means making relevant, sophisticated and insightful
explanations.

9 Convincing and perceptive understandings may include making links between:
I ideas and text conventions
I text and self, such as personal contexts and prior knowledge
I text and world, such as connections with knowledge, experience, ideas and
imagination from social, cultural, literary, political or historical contexts.

10 Using supporting evidence means reference is made to at least one specific and
relevant detail for each text aspect discussed.

11 The following text types [either as complete texts or as extracts] may be included:
film

television production

drama production

multi-media text

graphic novel

radio production

speech

!
!
!
!
!
!
!
I lyncs

12 Different explanations must be given for each text aspect, each supported by
different details.

13 Close reference should be made to the Conditions of Assessment Guidelines
published for this standard.
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Quiality Assurance

1

Providers and Industry Training Organisations must be accredited by NZQA before
they can register credits from assessment against achievement standards.

Accredited providers and Industry Training Organisations assessing against
achievement standards must engage with the moderation system that applies to
those achievement standards.

Accreditation and Moderation Action Plan (AMAP) reference 0226



Conditions of Assessment Guidelines

AS 1.1Bhow understanding of visual / oral text[s[ through close reading
AS 2.1@nalyse visual / oral text[s[ through close reading

AS 3.1®Respond critically to visual / oral text[s[ through close reading

Assessment Opportunities

The focus of this standard is on exploring ideas and text conventions in visual and/or oral texts. Students should be
given a number of opportunities to develop some depth in their close readings of significant aspects of text[s] before
assessment.

The expectation is that students will closely read one or more visual and/or oral texts and respond to at least four
significant text aspects in some depth. To support the development of convincing and/or perceptive close readings,
teachers are encouraged to scaffold questions that lead to these kinds of response. Responses may be presented in
appropriate written or oral forms. It is not expected that written responses be in essay form.

Preparation for this standard might also contribute to students’ preparation for external assessment in studied oral or
visual texts [ASs 1.2, 2.2, 3.2], or integrate with studies into connections across texts [ASs 1.8, 2.7, 3.7]. Wherever
such integration between different parts of the programme occurs, teachers must ensure that the work presented for
assessment is developed sufficiently in order to meet the criteria for the other standard. In all such cases teachers
should refer closely to the relevant standard including the Explanatory Notes and the Conditions of Assessment
Guidelines.

Good assessment practice

The skills required for close reading of ideas and text conventions should be developed and practised in class through
close reading a range of orallvisual texts. Modelling and scaffolded practice can be used to develop the skills of
explaining ideas and the identification, use and effects of text conventions prior to assessment. The skill of close
reading should be an integral part of English programmes.

Assessment tasks

I ltis possible for evidence to be assembled from one or more visual/oral texts. Teachers could offer students
a range of texts for close reading from which they could select. If appropriate, close reading responses could
be drawn from at least one oral text, or one visual text, or a combination of visual and oral texts.

I Teachers can identify the text conventions for consideration but students must independently closely read
meanings and effects.

I The achievement criteria are not questions in themselves and teachers should unpack these for students.

I Choice of oral/visual text[s] is open so that teachers can select texts that best suit their class and chosen
areas of study.

I Texts used for assessment may be whole texts or extracts from larger texts. While students may have studied
similar texts or the larger text from which an extract has been taken, the specific assessed aspects of the
particular text or extract must not have been previously studied.

I Students should ensure that aspects discussed are significant within the text and therefore can be supported
by relevant and specific supporting details.

Authenticity of student work



Students should complete all work in class to ensure authenticity. This is a standard where students need to complete
all assessed work individually. The texts used for assessment tasks cannot have been studied, and teachers cannot
provide students with notes on that specific text or extract from a text, or lead students through the answers orally.
Any exemplars used must not relate to specific questions being assessed.

Sufficiency
Students will closely read one or more visual and/or oral texts and respond with evidence to at least four significant
text aspects.

Evidence towards achievement can be collected from authentic assessment opportunities during the year’s
programme. At the time of final assessment, the teacher will consider all evidence and award a grade that best
reflects the student’s achievement. In the situation where there are varying grades, a student’s final grade should be a
reflection of what he/she is capable of as evidenced through close reading assessment tasks collected over the year.



Conditions of Assessment Guidelines

AS 1.9Jse information literadyssknd present conclusions

AS 2.8Jse information literacy skitloresent developed conclusions
AS 3.8Jse information literacy skitlsoresent informed conclusions

Assessment opportunities

Good assessment practice that suppodetstsias they develop and apply information
literacy skills includes providing a vasgtgméinities to identify information needs, to
locate, evaluate and select informatiadhen to use information to create new
understandings and knowledge.

This work could be integrated with mamy aarEnglish programme. Valid and suitable
topics for enquiry, where information $kdlscpuld be applied, could develop from
guestions or issues arising in the conf@stsonal independent reading, writing, class
discussion, working on studied texts ormtjscoissections between texts. Wherever such
integration between differetg pathe programme occurs, teachers must ensure that the
work presented for assessment is developedlguffiorder to mélet criteria for the

other standard. In all such cases teachers should refer closely to the relevant standard
including the Explanaites and the Conditions of Assessment Guidelines.

Good assessment practice
This standard requires the active buildfogdtion literacy skills throughout a yearOs
programme:

I integrating sources ofmé&tion and prior knowledge

I selecting and using appropriate processing strategies

I evaluating the validitgdibility and usefulness of information.

These skills should be fostered beforesstud@ssessed against this standard.

Students should select topics which are braad amdgustifiable in terms of their value
and relevance to focus student enqoipies.should have real world relevance and be
chosen individually to encourage indegerlgnyt and build engagement so students take
ownership of the enquiry process.

Students should use appropriate textsgdsnand tools, including information and
communication technologies, to seek,amtessluate information for its significance and
value. They should develop opennessdeaseand diverse perspectives during this
process. Students should be willing t@reflectnformation they find and, if necessary,
reframe questions to guide further enquiry.

When expressing their conclusions, studedt®shewn transforming the information they
have collected into understandings which are new to them and can be supported by the
information collected. Their conclusions shalddewvaluations of source material. Their
understandings may show various viewpoints and perspectives and establish conclusions.



Information and understandings may be preseittteral wismal or oral forms, or in a
combination of modes thaiva students to work witi@im area of strength using
information and communication technologies as appropriate.

StudentsO information lifgmessntations may be re-worked for assessment against other
standards such as writing, oral preseatad visual product standards. Teachers should
refer to relevant gurd in this case.

Authenticity of student work

Preparation for assessment against this stdikérdasequire a combination of class and
homework time. Students can collect infonnaaitbout of class time. Teachers will need
an overview of the process, includingaterefpbint proceduregnsure authenticity of
student work. The studentOs final product ptimadlpgroduced in class time to ensure
authenticity.

Constructive feedback that supports stndemtson liteyaskill building will be

significant throughout the process talstatfehts towards independence. Care should be
taken that students lead the process ioidikelual inquiry, seeking support from the
teacher as appropriate.. It is alentedghat studentpmss new understandings
independently. Teachers shouldsonakthat the extentheirtinput does not compromise
assessment validity; in atloeds, the understandings exqar@sdinal products must be

the studentsO, not the teacherOs.



Conditions of Assessment Guidelines

AS 1.€onstruct and deliver an oral presentation

AS 2.8Construct and deliver a crafted oral presentation

AS 3.%Construct and deliver a craftddcoherent oral presentation

Assessment opportunities

Good assessment practice in speaking inolidegy@ variety of opportunities for students
to develop, rehearse and deliver a numbeenf tifies of presentations as part of a broad
oral language programme.

Oral presentation tasks can be integrateldewlants of the English programme, such as
seminars developed to present connections asf@sSstéx®, 2.7, 3.7] or orally based
performances used in collabatetiveroduction activities [AB3, 2.11, 3.11]. Wherever
such integration between different paetpafigramme occurs,heecmust ensure that

the work presented for assessment is developed\suffmider to mtket criteria for the
other standard. In all such cases teachers should refer closely to the relevant standard
including the Explanalimtes and the Conditions of Assessment Guidelines.

Presentation contexts could include any of the following:
! seminar

! original or adapted dramatic monologue

! research presentation

! extended welcome to a guest

! class speech

! debate

! meeting/hui

! oral book review/film review

! oral history presentation

! oral report

! oral storytelling

! other socially/culturally appropraltpresentation opportunity.

Good assessment practice

Teachers may guide students through thmg @admpreparation process and ensure that
students are provided with a nwrhbpportunities for comsire feedback. Teachers might
demonstrate how the techniques used pfaexean be applied to the studentsO own
presentations.

The intention of this standdhdighe oral peggation is primasihoken and can include
appropriate presentation techniques antrsyppatterials. Although other languages can
be included in the presentati@ppropriate (eg as &odiction or greeting), the
presentation must be mainly in English. .



Teachers will find the timing recommendatidressessment tasks or exemplars helpful in
guiding students on theragriate length of presiemtsit Before and during studentsO
preparation of their presentations, closeceetdrould be made to the exemplars of oral
presentations.

During preparation and rehearsal work, eqgtiahathould be paid to the development of
ideas and presentation techniques. ldeasezkpral presentatechniques used should
be appropriate to Level 6 [AS 1.6], Level 7 [AS 2.5], or Level 8 [AS 3.5], curriculum
achievement objectives. Presentation tecsimgietbe taught expliso that students

are clear that simply reading outem{asn is not appropriate or effective.

In any group presentation, gtadent must be able to preuiffieient evidence for the
assessment of their contribution. Teachers skealdisaal record of oral work to support
their judgements and to inform their internal assessment processes.

Authenticity of student work
Students must prepare and dékreotvn presentations. Planning and preparation of oral
presentation should take place, in parteanlder supervisiortsure authenticity.



Conditions of Assessment Guidelines
AS 1.1Read texts independently and present personal responses
AS 2.Read texts independently and pdesehdped personal responses

Assessment opportunities

The intent of these standards is to encourage students tondegertdkat reading for
enjoyment and personal fulfilment. The focus for the personal reading standards is the
studentsO response to their own reademgsShould read at and beyond the appropriate
curriculum level.

Good assessment practice in reading indépandeesponding to the reading includes
integrating frequent opportunities for the indepaduotenof written, oral and visual texts
within the programme and encoureagdigg outside the classroom.

Evidence presented for assessment mustesplodees to six independently selected texts
(refer to text selectioiglines below). Responses must be supported by specific and
relevant details.

Independent reading can be irtegvah many other parts of the English programme,
including reading completed as part ofrigegpvagramme [ASs 1.4, 1.5, 2.4], connections
across texts [ASs 1.8, 2.7famation literacy [ASs 1.9, 2.8].

Student responses to reading could be aagesseidther standards such as writing and
oral presentation standards. Wherevarntegaition between different parts of the
programme occurs, teachers must enstire Wk presented for assessment is developed
sufficiently in order &efrthe criteria for the other standard. hktieetavbe developed for
assessment against writingabpagsentation standards, in all cases teachers should refer
closely to the relevant standard in¢chediExplanatory Notes and the Conditions of
Assessment Guidelines.

Text selection
I All written texts must be selected bydéetstherefore, prescribed texts must not
be included in the selection.
I At least four texts must liteewr(two of these must be extended texts, such as novel,
non fiction, full length play); two caittée awd/or visual and/or oral texts.

Text selection: Curriculum level

It is important that writtenaliand oral texts selecteddsbeudppropriate to the curriculum
level assessed (level 6: AS 1.10, level 9). A8dgements on the suitability of the level of
text selection should be made holiaticadly the range of the six texts chosen.

Teachers, in guiding students in theiteetxbisg, should be aware of the expectations
associated with the curriculum level inftdrenappropriatenegheftexts selected. In
determining whether each textesklsct curriculum level 6 [1.10], level 7 [2.9], the following
aspects must be considered:
o Decisions on text selection should helptwased on textist Style should be
developed and relatively compégimage and/or narrative perspective.



0 Themeslissues: Texts appropriate fat lrehetle those with adolescent, young
adult or adult themes. Texts appropriate for Level 2 include those with young adult or
adult themes.

o Readership: the text is primarily infendedadolescent [Level 1], young adult or
adult audience

Responses

I Responses can be presented in written or oral forms.

I Students could respond to two or meotsasf the text and then support each
response with one specific relevantDgtals can include quotations or specific
descriptions but must be relevant and directly linked to the response.

I Technical or stylistic accuracy of vesgpenses is not being assessed, nor is the
production quality of oral responses. Halneegeality of the response should be
such that the meaning conveyed bgpbese in showing understanding is clear.

Good assessment practice

The independent reading programme stlodédalass and group discussion about a wide
range of reading material. Students should haweittgspter read independently and to talk
with others about their reading. Readingesteaté@@ppropriate ways of creating written or
oral responses should be modelled foddrgssearly and reinforced during the programme.

Evidence towards this standard shoulddredy#tiroughout the programme. Evidence could
be gathered over a longer period, as apprapegparticular programme offered. Use of
checkpoints can ensure steady pragralske encouragement, support and monitoring as
well as contribute to authenticity.

Responses should be regularly submitssgé$snmeent as the programme progresses rather
than in one submission. Evidence canraal fieyaihe teacher as it is completed.

Authenticity

Close monitoring of reading during theottepsogramme is needed to ensure authenticity.
Students should regularly bring to cladselesi® tplanning to read so that teachers can
discuss selections. Teachers should buildtimibesco discuss studentsO readings with
them a number of timesxduhie programme. Use of checkpoints can ensure steady
progress, enable encouragement, support andgrasit@li as contribute to authenticity.
Each response should be presented as s@oaspteted. Teachers should not accept
several responses presented togethertexteihave not been seen or discussed
beforehand.

If visual and/or oral texts are incloegel téxts can be read as part of the in-class
programme by the whole class, or outside of class time.

It is recommended that the ffsbmees are completed in class time. This process should not

be seen as a timed assessment but ratisbaasafor the teacher to become familiar with
studentsO authentic response styles.

Sufficiency



To gain achievement, at least four respoissé&® at least at achievement. To gain
achievement with merit, oeaement with excellence, at least four responses must be at
merit [or excellence]. Responsedbenssbmitted for all six texts.



Conditions of Assessment Guidelines

AS 1.&xplain significant conoestacross a range of texts

AS 2.7Analyse significant connections across a range of texts

AS 3.7Respond criticallysignificant connections across a range of texts

Assessment opportunities

This standard asks students to read, watch dodhtigtast four texts, then present the
various aspects that link or connect the dewtstten, visaald/or oral form. Good
assessment practice that supports studbetslaarn to make connections includes
building into the English programme a vapptyrtoinities to identify, discuss and explain,
analyse, or respond critically to signdivaettions between tetisdents must be given
opportunities to include text[s] that they have independently selected.

Text selection:

I Texts can be selected from one oaldexe types. Texts chosen shewdpropriate
to Level 6 [AS 1.8], Level 7 [AS 2.&},ed18 [AS 3.7] curriculum achievement
objectives, or have characteristicaaide students to mbetdéxpected level of
discussion. A text below the appropriattucaiiggel 6 could sometimes be included in
order to develop a broad and interesting texigareievant to the focus of the study.

I Students must read at leastdrts, at least one ofcWwimust be selected by the
student. They should explain, analyse ty areisgond to how all four texts are linked
through significant connecting featuwtesssourposes, audiences, ideas, language
features and structures.

Opportunities to explore individual texdsosiconithroughout the programme. Work towards
this standard could form an importanspatentsO literary studies prior to external
assessment fetudied written texts, or visual or oral texts.

Findings and conclusions can be presentehjrvisugtl and/oalomodes, or using a
combination of these. The mode in wtahtspresent their undedibhgs of connections
could be assessed against other standardsmgitaigasral preseiatatand visual text
standards. Wherever such integration lukffeeemt parts of the programme occurs,
teachers must ensure that the work presesgeddement is developed sufficiently in order
to meet the criteria for the ethrdard. In all such caseshers should refer closely to the
relevant standard including the Expldvaiies and the Conditions of Assessment
Guidelines.

Good assessment practice

To succeed in this standard, students needkdls that shoodddeveloped throughout

the English programme. Guiding studen&tdp tiheir thinking competencies and to think

more deeply and critically about texislpastudents develop the independent judgement

necessary for this standard. Time shopdthbeamsidering the links between texts studied
in class and texts students $eleeted and read independently.

To engage students in this study, teactieencourage students to choose texts they
particularly like. Discussions could centreasrasd interest and relevance to students.



Students may choose the way they report thetandioigs in writteisual and/or oral
modes. The mode of presentation should bedaryséulljo ensure that sufficient depth of
evidence can be presented totheeetiteria for assessment.

Authenticity of student work

Preparation for assessment against this stdikeéfrdasequire a combination of class and
homework time. Students can read texisindotimation and develop ideas for the

assessed presentation in and out of class time. Teachers will need to schedule checkpoints to
make sure work completed is the studanie presentatioowwld be primarily produced

in class time to ensure authenticity.

Before assessment begins teachers may guitketbrodgh the process of exploring texts,

reading for meaning and locating relevargtiofo When studerdst $b prepare notes

independently on the way their choseretexisrected, teachema demonstrate how

ideas and techniques used in exemplaesagpiied to the studentsO own work. Where

student work is to be presented for assessment, constructive feedback should not compromise
authenticity but can validlyde suggestions about axmbase further developments are

needed. Students should have the oppontecétyédfeedback, edit, revise and polish their

work before assessment judgements are made.

Teachers should not provide detailed nostsadreanections or Oteach to the assessmentO
as they discuss texts in class. lestedshat students make their own connections and
draw conclusions independently. Teacherbeskatddthat the exteitheir input does

not compromise assessment validity; in atbeth@adeas expressed in final product must

be the studentsO, not the teacherOs.



Assessment Guidelines

AS 1.7 Create a visual and verbal text

AS 2.6 Create a crafted visual and verbal text

AS 3.6 Create a crafted and coherent visual and verbal text

Assessment Opportunities

This standard asks students te @¢eaxt that utilises tsaalimode as well as either

written or oral language modes. Good asspsesttieatincludes providing more than one
opportunity for students to demt@ntteir skills in combining visual and written and/or oral
modes in a visual text. Students shoblel giteen opportunitiesursue their individual
media interests and to develop dntkxtsiin a range of media.

Possible assessment contexts include the production of
I Image(s) such as a poster, aduwegtisenewspaper front page or storyboard
combining visual and written modes
a digital essay combining visual and written modes
image(s) such as a filmed sequence/scene,
a display combining visual and oral modes
graphic story, combining visual and written modes
a dramatic presentation such as a rofgeplaymance of a poem or scene from a play
that combines visual and oral modes
I pod-cast or online text congbwsoal, written and oral modes
I other multi-media texts aoimdpappropriate visualvarttien and/or oral modes.

Teachers are reminded that this standard assesseggpaht@xilyand must include at
least one other mode [written and/or oedarfple, a dramadresentation would
emphasise visual elements.

Texts created for assessment against this stariddrd integrated witrer parts of the
English programme. For exaon@#&ing a visual and verbal text could form part of a text
study to measure student stadeling of key themes, syndratbaracter motivations.
Wherever such integrationdmst different parts of tagramme occurs, teachers must
ensure that the work presented for assessienazibfged sufficientlyrder to meet the

criteria for the other standftide work is to be developed for assessment against another
standard, in all cases teachers shoutdlosgr to the relevant standard including the
Explanatory Notes and the Conditions of Assessment Guidelines.

Good assessment practice

Students should develop the skills reqiisdstandard throughout the teaching and
learning programme before they areessagamst the standard. Before they are

assessed, students should also be able to mxatala®r exemplars of different forms of
visual and verbal texts and have exphtiigehat makes the processes and steps followed
to create the text(s) clear.affpsoach may involve developing some texts to an early stage,
then OparkingO this work to be revisiieid jatecess lets students reflect on and learn from
formative experiences.



Teachers might first direct their camstfeetiback towards developing studentOs awareness
of how ideas are expressed and structisadliand verbal texts and discussing the ways

in which these texts have often combinad molles of language. Feedback could also
include teaching some oftigubge features associated with particular forms of visual and
verbal texts, and ensuring students dedribe t© practise using these features.

Students should have access to the nenessaigls and equipment needed to create their
texts. Teachers might difiaterthe texts and/or types of visual and verbal texts students
discuss and analyse and/orecr&ais approach could help students engage with types of

visual media of personal relevance ardd fotdrem. Texts intended for assessment should
be developed from early stages through to their final forms.

Authenticity of student work

Assessment against this standard is likelyd@reguibination of class and homework time

in the lead up to the firadyetion stage. Students can @oltgabation or materials and

develop ideas for the production in andass tifhel. During the development phase of the
text, teachers will need careful checkpeittifE®to validate the authenticity of studentsO
ideas. The assessed text itself should be primarily assembled under teacher supervision to
ensure authenticity.

Teachers may guide students through theoprpdumtiss. Teachers might demonstrate
how the techniques used in samples and exaanarapplied to the studentsO own work.
Where work is to be used for assessaemer/peer feedback should not compromise
authenticity but may include suggestions aboutereasther deomhents are needed.

As students develop their final texts, teagheffenappropriate guidance that the text may
need further work on ideas, structure, laegtiage br on how the visual elements are
combined with the written andi@lements. Teachers sholkd muae that the extent of
their input during the construction of the textt doespromise assessment validity; in other
words, the text is thedsntsO, not the teacherOs.
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*0(12FHroduce creative writing

*0(124&roduce formal writing

*0(52FProduce a selection of crafted writing
*0(62Froduce a selection of crafted and coherent writing
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Students should be given opportunities to pursue their individual writing interests. Good
assessment practice in writing includes providing multiple opportunities for students to draft,
develop and craft several pieces in appropriate text types. Each piece of writing presented for
assessment should have gone through all of the following stages: planning, drafting, revising,
editing and proofreading. Time required to complete these stages may vary. For the level 2 and
3 standards students must present at least two pieces for assessment.

Writing tasks can be integrated with other parts of the English programme, such as written
reports developed to present connections across texts [ASs 1.8, 2.7, 3.7]. Wherever such
integration between different parts of the programme occurs, teachers must ensure that the
work presented for assessment is developed sufficiently to meet the criteria for the other
standard. In all cases teachers should refer closely to the relevant standard including the
Explanatory Notes and the Conditions of Assessment Guidelines.

In order to provide sufficient evidence, writing should be a minimum of 350 words at level 1,
500 words at level 2, and 650 words at level 3. While poetry may not reach these minimums, a
poem considered for assessment must be of sufficient length to demonstrate depth of ideas,
control of language and form.
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Writing should not be treated as one or two short assessment events. Instead, programme
design should ensure that a student’s best writing is developed over the year, then recognised
for assessment. This includes providing opportunities for students to draft, develop and craft
several pieces of writing.

Spreading the writing programme over an extended period is essential. This approach may
involve developing some pieces of writing to an early draft stage only, then ‘parking’ this writing
to be revisited later when writing skills have developed further. This process can enable
significant improvements in students’ writing skills.

Teachers might first direct their constructive feedback towards developing content in students’

writing by commenting on ideas and structure. Feedback might then be expanded to include

other elements such as crafting and the use of writing conventions. Teachers might discuss

how the techniques used in exemplars can be applied to the students’ own writing.

Teachers should be aware of the importance of differentiating advice to suit students’ individual

strengths and development needs.

Teachers might consider using a ‘hands on, hands off approach in the writing programme

I ‘hands on’. where the teacher provides significant input in order to indicate in detail within
the student’s own work the areas they should work on to improve their writing. In a ‘hands
on’ situation, the understanding shared by student and teacher is that this strategy is
intended to directly target particular skills in the context of the student’s own work and
thereby improve their writing, not to prepare a piece for NCEA assessment. The level of



teacher input under a ‘hands on’ strategy is too high to claim that the writing is wholly the
student’s own rather than the teacher’s.

I ‘hands off’: where as the programme progresses, the student has developed skills
sufficiently so that the teacher has a much less specific level of input and therefore the
writing can be presented for assessment.
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Students should complete writing intended for assessment in class to ensure authenticity. No
work may go out of class in hard copy or in electronic form such as email. Drafting by hand or
word processing should be completed under teacher supervision. Drafts should be regularly
emailed, stored and/or printed by the teacher to document the process.

Teachers may guide students through the writing process. Teachers might demonstrate how
the techniques used in samples and exemplars can be applied to the students’ own writing.
Where writing is to be presented for assessment, teacher feedback should not compromise
authenticity but may include written or oral suggestions about areas where further
developments are needed. As students develop their final drafts, teachers may offer
appropriate guidance that the writing may need further work on ideas, language, structure or
accuracy in grammar, spelling, punctuation or paragraphing. If writing is to be presented for
assessment, teachers should ensure that the extent of their input does not compromise
assessment validity; in other words, the writing is the students’, not the teachers’.

If writing is for assessment, teachers can only indicate that certain types of errors [for example,
grammar, punctuation, or spelling errors] require attention. Teachers must not correct errors,
rewrite sentences or make detailed written annotations or give verbal feedback identifying and
commenting on individual errors throughout whole pieces of writing. (Refer to “hands on”,
‘hands off” as described above)
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A student’s grade should be a reflection of what he/she is capable of as evidenced by their
body of crafted writing collected over the year.

(

Where students have produced a body of writing, the strongest pieces should then be selected
for assessment for the relevant standard. For this standard teachers should collect evidence
over the whole year.

For example: during the year a student may have written a variety of pieces of writing under
valid assessment conditions for the standard. Some of this writing may have been formally
assessed; some may not yet have been formally assessed. At the time of final assessment, the
teacher will consider all evidence and award a grade that best reflects the student’s
achievement.

(

In the situation where there are varying grades, a student’s final grade should be a reflection of
what he/she is capable of as evidenced by their body of crafted writing collected over the year.

(
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